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, .. ,'Foreword',

. .-..

,. )
.

.
,

5.

The tasks and duties assigned the executive director*of an Educational

Cooperative' or the chief administrative. officer of any other type.ofiregional

educational agency are numerous and demanding. If the director attempts to

follow the rdle advocated by Eidell(1967, p,. 6), he probably; will become in-

evolved in many activities. ridell suggests that the executive director

ti attempt to identify-theeducational deficiencies of the Cooperative area and

-\ wide the governing board toward establishing solution priorities. .

f, There can be little doubtotbat special education, or education forex-

ceptiopal children at it is more correctly termed, will be, one area in which

many/regional-education agencies will' become involved. There is evtdence

f; to support) this supposition nationally and locally: The 1970 White4iouse,

,2 Conference, which identified national priorities, ranked two learning foium

proposals as top priority items (Weissmen, 1971, p.-50). The first was i

roition f)r every child to learn, wow, and live creatively. Presently

1Wschools and communities are not pi-oViding the atmosphere andresources

or development of the creative child. To fill this need, avenues recbm-

mended-weie; a more diverse and flexible educational system, creative

approacpes to 'learning, `a stress on childhood education, expansion of

culturrralfc creative learning centers, and integration of aesthetic.educa-

4ion in ever school, institution, oragency that serves children. The,

seeondfrankedklearning forum proposal called for a redesigning of education

. to achieve iitaividualited, humanized, child-centered learning with specific

suppert;for4 proposed national institute ofeducation. Both of these pro -

aR
specificallj, talking about the education of exceptional

childre, refer to the need for working,with every child to provide indivi-

dualized, 'child-centered learning. Because the number of exceptional child-

ren probably exceeds eight percent of,the school age children (as will be

shown later in this paper), a great deal of emphasis 'must be placed uponc

these children tq fulfill the-national priority, requirements.

Emphasis on exceptional children education at the state level can be

documented with various reports of st e needs assessments. For example;

the Kentucky Educational Needs'Assess nt (1970) indicated that learners

in Kentucky need "more assistance-with physical and mental differences."

This areaiwas one of ten listed. The Department -ofjducation

(1969) listed "realistic opportunities for the handicapped learner to

approach his learning potential" as one of eight critical educational needs

in Tennessee. In West Virginia, special education was one of the ten areas

listed as requiring attention by selected respondents in amAppalachia Edu-

cational Latoratory survey.
n

1 An Educational Cooperative is a-confederation of local school distriCts,

which bind themselves together-in order- to increase their capacity through

joint effort. A Cooperative employs media, mobile facilities, and communica:

tions technology to change and improve both' educational organization and

process.
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'The unique characteristics'ofan,..Educational Cooperatioe.make i't. a

e
iprime organization in which to coordinate, exceptional children's programs.

A master plan for school districtorganizationgin Ohio listed s'Peciil educa-

iiOn.iS one of the many duties to beassigned.to if in cooperation with the .

administrative districts (Ohio State Department, of Education, 19ti,_ 13. 92).'

Kohl and-Abhilles (1971, p. 0.includecFspecial education4n thei list of

rep;; entative program:components to be cojidered for interme $iate.unit

activity. The summary report of the state of Ohio Needs Assessment con-

ducted by Battelle Memorial Institute indicated a need for reglional educa- .

tion service centers (Hilt, 1970, p..1.8)i° grogram- in the area,of special.

education were recommended services to be provided by these penters. -.

1.

.4
,

.:The,refeilences,4,1,1. give an Oxecutiike director ran xadicati of the

need to become involved 411 the education'ofrexcepflOnWaildre Such
kilziu

involvement would necessitate some degree of-knowledge of the brOaa-educa-

tional area involved. Typically; Cooperative management and administrative ..

personnel would notbetraiged in' exceptional chiPctren educafTOft. there-

fore, some effort must be put forth on their/Part,,t6 train at leaSt a basic

understanding of this field. i.- *%/'

., .

N,.. i

A person endelorin4to gaftit knowledgel;y Silrveyingithe literature in

exceptional dhildre edUcatIonlsoon umild become overwhelmed. For example,

there were more than 1,1gOartiles published on mentarretardation alone

t.priorto 1969. Between January and September, 1970,' at: least 66S ,articles,,

were published in this one area (Tymchuk, 1971,.p. 44). ''Eventattempts at
selective coverage would be most. difficult. .''t

.,;

.
.

',
r

.
,

It is the purpose of this manta to provide Coope'rative personnel with

a brief look at exceptional children edugation and tolirtroduCo.ideas 'for

further consideration with respect to cooperative involvement in this par-
.

ticular area. % , .a,
1 .s. ',

The manual; has four basic divisions. Ch4ter. 1 contains introductory

material including .4efinitions of ,tvms, statistics, sources of information,

and other data deemed necessary four a basic knowledge of exceptional child-

ren education in Appalachia. Chaptier 2-suggests steps:to be taken by an

executive director when attempting to establish activities in.exceptional

children education. Chapter 3 contains informatiOnkon various activities

deemed best for Cooperative invovemept insteurcirlocal.district involve-

ment, explores model programs in variipus areas of exceptional children ed-

ucation, and offers lists of curriculum instruction aids for exceptional

children classes.

Together Chapters, 2 and 3 outline various mayg ire which an Educational

Cooperative could becgme involved in the education of exceptional children.

The suggested activities include: 0
. .

--,

Conducting an exceptional chi4dre& needs assessAt4 (page 9).

Training teachers (page 16),

4, 4

4
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Providing,faci4ties.(page 16),

Providing" additional monies.or better allocation of,available

moneY-Ipage 17),

Combining isolated pupils to obtain adequate classes (page 19),

Educating School personnel and others to the need's of exceptiohal

childfb:,(page 19), -

ProViding Cordination services (page 21),

,Evaludting materials (page 23),

Planning for facility development (page 26),

Providing a central professional staff (page Z8),

Providing a paraprofessional staff (page 32),

Providing inservice training to teachers.(page 35),

Providing parent education (page 3S),

Maintaining a resource center (page 36),

Providing a proving ground for new programs (page 36'

v
Adopting modern technology for use in exceptional children educa-

tion (page 37).
,

.01

Chapter 4 includes other data or sources of information that may proye

' helpful to d director-.

4,1

v.,
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.Introdiatily Material

Definition .
. . \ :

As a rule, the first step in an investigatioh or study in a-new field

is to attempt to learn the specific terminology or language involved. An,

executive director probably would find tliat the terminnlogv involved in

exceptional children education cannot be considered unique. It is some-

what common to education in general; clarification, however, may need,to.

be made. Even the term "exceptional children" can be misleading.
,

... ,

The exceptional child is difficult to defie. This is evidenced'by

the various definitions given in the literature on the topiAl The dictionary

definition refers to, anything that is extraordinary, unusual, or outstanding.

In this case, the term could be used to describ those,pupils whosePatterns

of educational' needs acre very different from those of the majority of child-

ren and youth. e `-',
i -

. .

0 , :

. .

Cruickshank (1967, p. 4) carries the definition somewhat further by

indicating that an exceptional child is. "one:who deviates intellectually,

physically,.secially, or emotionally so markedly from what is considered to

be normal growth and development that he cannot receive maximum benefit 6

from a regular school, program and requires a special class_or supplementary

instruction and services." Dunn (1963, p. 2) expands the definition giVen

by'further stating that the exceptional pupils are those "who differ from-

the average to such h-a degree in physical and psychological characteristics

that school programs designed for.the majority of children do not afford

them opportunity for all-around adjustment and optimal progress, and, who

therefore need special instruction or .n,some cases spddial ancillary'ser,-

vices, orboth, to achieve a level commensurate with their respective

abilities: Therefore,'"exceptional children" appears tole an umbrella-

like term which encompasses many different groups of children and many, dif-

ferent idegreesofdisability idthin.each group. Other
Ce
designations of the
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,same type Of ld that,"have bee ed in the, past 17: handicappid, deviant,
..

atypical; d special (Cruickshank, p. 9/. For the purposes of thisktanual,

the terms "exceptional children education" and "specipl education" will be

considered synonymous. 4 . , -1
.

10t
.

,

d.
Not only has there been confusion resulting

f
N. pm differing definitions

-and.differing tii4(:!.., there alsolean be confusion
concerning the. way the

various types of exceptional children are. categorized. Again" many such ,

categorizations have been made, some quite 'general, othersyefy specific.

Jordon (1962, pp. 3-4), for_exaMple, divides the exceptional child into

five disability groups:
. .

,.

. .. V, N
1

. i.

.

.

N

i
LangUage probl#ms,

1
.I

.,

it.

Mental retardation; 104!,"

.Crippled children; , \.,

,

s
'4

. >,

Emotional ;disturbances, r
0 1 .,,

Multiple handicaps.

"*.rr.-

1. Dunn. (P. 7) Considers
exceptiOnal children in seven broad categories:

(2)

.
Pupils with intellectual limitations

Educable
Trainable.mentally retarded'

r.

Pupils with superior intellect

. Gifted 4

Pupills with behavior problems

Emotionally disturbed
Socially maladjusted

e.,
4/.' Pupils with speech problems

Pupils with impairer hearing

'Deaf
Hard of heai ng

Pupils with, impaired, vision

Blind
Partially seeing

. ,

Pupils with neurological and- onsensory physical impairments'

Crippled
Chronic health cases

r
'

19
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Cruickshank (p. 4) gives the fall wing list:

The intellectually, exceptional child

Gifted child
Slow learner
Educable mentally retarded
geverely mentally retarded
Physically handicapped
.Impaired vision
IMpaired hearing
Impaired speech.
Crippled children
Brain injured children

e-lbe emotionally diiturbed
Emotionally disturbed
EmotionallYmaladjusted

r The multi-handl:capped , . ,, ,

In connection withthislast group, Cruickshank gives a

list and a table, of the incidende of multiple exception-

ality in, ten 4ChOol districts. This list includes a

listing,of 1,007 childrenhaving some t e of multiple

excaptionalityv- It contains 50 differ nt cOirib' ations

of problems. 1

,.,

\.
/

?-

. ,

. , /' The above material indidates 'that i wide diversity in the basic
.

definitions and in the different ways in w i.c exceptional children 0 or

can be categdrized. It'is suggested that ne executive director,, i der

. -to avoid, confusion in his-particularsitua i , investigate and/adopt e

various terminology and categorizations' us d by the state,depirtment,of

education in his state. For example, in.4( Mucky (State'Dept: of Ed., 1970,

,p. 1) the labels given to the areas of exc Ptionalities of children who

$ require special education are:, , i

. i

,

... Crippled and s'pecial.tiealth problems,

4entally retarded (6ducablband trainable),

. Hearing handicapped (deafind'hard of hearinf),

Neurajogically impaired (learning disabilities),

4 Emotionally disturbed, 4

Speech handicapped,

- Visually handicapped.

;.

13
(5)
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Ohio (State 9ept. of Ed., 1969,,pp. V-VI), the categories are

1 abeled: 5'

Deaf,'

)tflirearing,

Crippled,

f

: Visually handicapped,

NeLrologiealy handicapped,

.limotiaila115,.handifcapped,
.

,

Educable mentally retarded,

-Meech and 'bearing handicapped,

4
5

Child stq4y services (bAcally psychologicall:

Even after adopti state terminology, an executive director may find'

other strange usages an connotations within 'the language of 'exceptional .

children education. If is.,,suggested that; these belstudlied when first en -'

countered to ;Avoid possible6onfusion and lack, of communication. Pertinent

literature always cap be found to provide help.

. , -
- , , ,

Incidence ..= =

.

,
=

, ..,

After an executive director .becomes'acquainted rith the.terminology of s-

exceptiondl children' edaatiion and With 'the labels that apply to the- various

types of exceptional child, perhaps he ,then would 'ask, "To ,what extent' can

I expect this type of child in my CooperatiVe area ?" The answer tp this

question is very important and will require the greater part of the execu-

tive director's energies within the firSt few months of exceptional children

. activities. Information and suggestions, concerninethe methods to follow

in gaining specific and detailed answers -to the question%will be given in

the following section of this paper. Howe've'r, a gelieral discussion of

exceptional childreW,s needs is deemed necessary for this chapter.

There has not been, nor will there .prObably-be, a completed census of

the number of exceptional children in the United States. The figured of

the U.S. Bureau of -the'Census undoubtedly are inaccurate because of the

reluctance of parents to admit that they have handitapped children and be-

: cause the census-taking procedures lacked sufficient skilled personnel.

Many pfterits consIder. the data too threatening to be_rekeased to unfamiliar

and nonprofess''nal personnel.

It is 'difficult to estimate the numbers of exceptional children from

noneducatioAal records because of the use of different frames of 'reference.

/

(4)



For example, all children with post-polio crippling conditions would need

to be counted for medical purposes, yet the majority of children who have

had a good recovery do not have unusual educational needs-and can be edu-

cated in regular classrooms. Likewise, figures cannot be estimated from

the number of exceptional children enrolled in special education services.
-

Few school systems serve all their exceptional children and therefore do

not have complete%records. Another reason for the difficulty is based on

the fact that multiple exceptionalities often exist, in.which case...a child

with two educationally significant exceptionalities frequently will be

counted more than once since no hard and fast rule has been applied to the

development of a formula.

There have been several attempts at estimating the percentages of

exceptional children. Three of these are given-in Table I.

It is noted that the total percentage of incidence of exceptionality

ranges from 9.2 to 12.7 percent. Some writers feel that the estimation

should be only around eight percent of the school age population since the

figures appear to have been based on pupils with multiple exceptionalities

(Dunn, 1966, p. 17). Dr. Roger Elzer (1971), director of Special Education,

state of West Virginia, substantiates this lower figure through personal

experience.

If the above estimates are accurate, the executive director of the

Cooperative probably will find a substantial number of exceptional children

within his Cooperative area. If he is dedicated to-the goal of providing

an education to all students within the area, he should see the need for

programs and services for these children.

Within the total realm of categories of exceptional children there are

many different degrees of exceptionality within each specific type. An

attempt at establishing,a program for each level or each type would be an

impossibility. An administrator easily could find himself developing pro-

grams for individual students, an idealistic but not realistic goal. How-

ever, by considering the total picture of the exceptional children needs

in his area, the executive director should be able to determine various

levels of needed help and instruction. He then could look at each level

and attempt to determine means to which assistance could best be given.

For example, one author has listed seven levels of the internal organization

of special education programs (Willenberg, 1967, p. S12).

Level One. Organization for child who needs adjunctpe services only;

such as special transportation, medication, etc. No modifications in con-

tent.or procedures of learning opportunities are required. The child is

educated in the regular school progrim.

Level Two. Organization for child who requires some supplementary

teaching in the regular classroom. Such a child, given special attention

by the regular classroom teacher, also may need some modifications in the

materials and methods used in this instruction.

(s)



Level Three. Organization for child who requires specialized supple-

mentary, teaching such as that provided in integrated programs 'for the visually ,

handicapped or speech therapy for speech handicapped children enrolled in

regular'grades. Program includes modifications in content'and/or Materials

and techniques.

Level Four. Organization for child who requires special day class

instruction. Class is located in a regular school where child mapartic-
ipate part time incidentally and on a planned basis with regular class

pupils. Program includes fundamental modifications in content, materials

and methods of instruction.

Level Five. Organization for child who requires full, -time instruction

and ancillary services in a special day school such as that for multi- handi-

capped or trainable mentally retarded children. Provam includes c2mpre-

hensive and basic modifications in the nature, scope, and sequence 'of

instructional offerings and in supportive services needed.

Level Six. Organization to provide for child who is hothebound or

hospitalf;ed. Child is unable to attend other organized school prOgrams.

Instruction offered mayvary in scope and sequence, or in the materials

and methods used. This level differs from the others in that the instruc-

tion usually is organized to compensate for the circumstances associated,

with the child's confinement at home or in a hospital.

Level Seven. Organization for child who is placed in an institution.

Inv addition to treatment and care for children who require hospitalization

or Physical management, 4this category also includes children in attendance

at residential schools such as those for the blind and 'deaf. When institu-

tional placement includes education, the instruction may vary in practically

every conceivable way to compensate for differences in behavior, learning,

and physical ability.

By looking at this list or a siadliar one, the executive director soon

can see certain areas in which his organization could play a part. For

example, in the list provided, Levels Two, Three, Four, and Five appear to

be areas in which Cooperative activity may be feasible. Level One appears

to be more feasible on a local school basis, while Levels Six and Seven

appear to be more suitable for other agenCies.

Traditionally, the administration of special education programs has

been facilitated through governmental agencies at the federal, state, and

loc.al levels. The federal government supports research and training and

disseminates information through publications, conferences, and consulta-

tions. The state governments reimburse local school districts for special

services, establish standards, certify teachers and programs, and offer

consulting services to local school districts. The states also provide

special schools for certain types of exceptional children, the most com-

mon are the severely mentally retarded, the deaf child, and the blind child.

Local school administration has been responsible for the actual operation

of specific programs within their districts. It is at this point that the

(6)
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Cooperative may be able to provide b
been offered in the past. Finally,

there have been many private groups'
sible for the initiation of many of
of exceptional children.

etter services and progfams than have \`

in addition to the government agencies,
and associations that have been responl-

the programs and services in, the behalf.

The executive director will find, when attempting to become involved

in the edication of exceptional children, many variables that will affect

the type of programs to be established and the specific activities to be

done within the programs. The types of exceptional children found, the

number of each type isolated, the amount of monieF that are available, the

facilities available, and the attitudes of the community and school personnel

are just a few of the possible factors that will influence his activities.

All of these will be considered in the folloWing sections of this manual.

The executive director also can expect to find that the needs in his'

area will be more demanding than he has 'means tcfulfill. Not only must

priorities be established among the general areas of education for Coop-

erative involvement but also within the specific area of exceptional child-

ren education.' In thit instance one general rule to consider is that the

initial eforts _should be made, if all other things are equal, in the area

that.will do the greatest good for the, greatest number of pupils. In

'other words, start where you will get the biggest return for your efforts.

In most situations, programs in speech and hearing and programs for physi-

cally handicapped children would be ranked in first order.

f
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t Table 1

4
Prevalence-Estimates of the School Age Population Classified

as Exceptional for SpecialEducation Purposes
(Taken in-Part from Cruickshank, p. 32)

Areas of Exceptionalitya
U.S.O.E.4)

Intellectually limitede 2.3

Educable mentally retarded (2.0)

Trainable mentally retarded (0.3)

Intellectually superior (gifted) 2.0

Disturbed and maladjusted 1.0

Emotionally disturbed
Socially maladjusted

Speech impaired' 3.5

Hearing impaired 0.6

Hard of hearing (0.5)

Deaf ,

(0.1)

Visually impaired 0.09

Partially seeing (0.06)'

Blind ,(0.03)

Nonsensory physically impaired 2.0

Crippled (1.0)

Chronic health problems (1.0)

TOTALS 12.49,
. "

Percentage Estimated

2.0

2.0

2.0

a

Othejr
d.

2.0 . _

2.0

'"0.13 0.2

0.47
(04)
(0:37).

1.5
1.5

9.24 12.7

'aPupils with 7,1tiple special education needscounted more than once.

-
bFromMackie,Rbmaine P., Personal communication, 1962.

se.
"e

CPZ'Or, the Dominion of a,nada Bureau of-Statistibt, Statistics of

Education for Exceptional Children, 1953 -1954. (Ottawa: Queents Printers, 1959)

Mackie and L. M. Dunn, College. and University Programs for the

Prefaration of Teacher p of Exceptional Children, Bulletin No. 13 (Washington,

D. C.: .U.S. Office of Education,1954), p. 3.

(8)
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Needs. AssessMent

II
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Chapter 2

Recommended Activities

1

so

If'an,Educational CooperatVe,executivedirector andgoverning board

,accept the premise that the. Cooperative may 1e a good administrative entity

for.exceptionarchildren activities, they dupt.deterpine the-specific needs

of fhechildren.\,As indicated in Chapter 1, national estimates propose

that almost one tenth of a Cooperative student body could use and should

have some type,of educational-program or activity diffexing'froui the pro- 0

'grams for the normal children.. The task of attempting to establish ex-
. -4--

actlY what is needed and to plan accordingly li.very difficult.

=
\

The first recommended 'activity for the Cdoperati*.would be to surAiejr

all the literature that may include valid, up-to-date information concern-'

ing the local needs.: The exact sources of this data will be unique'to the

specific state in which the Cooperative is lticated. However, two possible

sources can be suggested. During theearly.'60s each state in Appalachia

prepared a state plan for mental retardation.. Each of these plans in
. 1

volyeda needs assessment of the.Atate-and a listing of specific rdtom-

mendatiOns for activitiesr(Blumberg,4-1971). At the time of this writing '

each of these states still maintains an executive director for mental

retardation or Sp simi)ar'position. A list,O-rte.the directors with

,addresses is included in the,Appendices. Copies of State-plant for

retardation with recommendations can be obtained from these various.

offices. It is suggested that the executive.divctor'contact his state

office and x -ceive these materials He-should deavor to determine how '

successfuljhis'state has been in following, the recommendations made at

E that time. This'illay give him some insight into what might be needed in

hip local area For example, in A Plan Called. Promise, -the W.Va. Com-

mission on Mental Retardation recommended, in part, that all districts

in the state have mandatorysspecial education or exceptional children

nasses.t The recommended actions were taken; it will be mandatory for

each of the districts in the state to have such classes b' the 1974 -7S

school year. This type of information may be very helpful for an exec&

tive director in his planning activitieS4 If he is aware that certain

classes-must be maintained by the '74-'75.school year, he could begin to

plan activities to help organize them. This type of service may be wel-

comed by the school management. If the director found that the classes

N
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were already being provided, he couldjorget'about this type of activity

and begin to loOk toward other areas in special education.

,

Another source of-i*fpttmative materials would be the various needs

assessments that have been conducted on the state level. One type of such

assessments was partially, described in Chapter 1 of this manual. Other types d

have been conducted, wiieference directly, to special education. For example,

each year the Division of Special .Education in the Department cif Education of
,

the Commonwealth of Kentucky publishes a status report ort: the programs for

exceptional Children. This report contains statistical tables indicating the

numbr of classroom units being provided for exceptional children in Kentucky,

the estimated number ,of .children needing such classes, and the percentage of

need being met, or not4eing met hy each type of special education unit.

' - \g ,, q ' -
.

, The Kentucky repo4 considered girst the ,eptire state and then particular

regions. %Data are,-given 4b4 for thy: skate aria each region. "Anexecutive
di for could. locate .the erg ions) his Cooperative and o 'tain very, -

per hent .and mio-date' info fiation .frbm the 'plata given. The -o er STOate"--'. ..,
-

. departments' Q elucation in Apparachla could AP dpubt furn*shs's!imilar types
......

:,. - of 'data. It is suggested that the executive direetor.eonActfthe state

s diAectoff of4Petial rducatioi for ills, material. ' -

. -. ;
..,../.-- \i 1

y

'Other information-can be .obt4inedl f;bmother agencies withjn..each of - ,

the 'Appalachian states. .Health and Welfare Departments, Medical Associations,

andept er brganizations can tturnish' useful materials . .

-
. ,,)

r i

tate
t

,tamed from the above sources .can be most helpftilt,)but Cooperative
...,4-, .

perdbnfiel must 'g, uard th'emselyes,against drawing spontaneous' conclusionA fib's,m

the results. Care muse taken.in all "decisions made. .For example; these,

assessmenti 'no ,doubt haze been trepared with.'specific purposes in mind. It '
0.-. ,

, is lqe/y that- the deterfnined purposes or goals are somewhat diAferent, from

Lithe goal ,of the Educational Cooperati attempting toplan and conduct

lrexceptibu 1 children activities. Inlike prepfiration of any sta stical,

repbxt, 'the purpose for which the 'material' will be used,would be, certain q
to influence the manner in which the material was presented. If a report

' was prepared to show how effective the present special education program

:-,r are,, the dqp might possibly he given at an over-exaggerated level. 'On the

'other hand, if a report has been prepared to show the inefficiencies of the

. program, emphasis could tend .to go 4.* othei way.
4.4

\ ii

Cooperative persotnel also must guard against chbbsing a...satisfactory.
.

level of involvement before all data are collected and before decisions' can

e made on a ra ional basis.4:, r 'example, if one looks at the number of

teachers of edu able Ontally retarded students hired by the district within'

the Cooperative rea a d accents this as a strong_ildication' of the relative

effectiveness of tional children acti. Vities, 'Nktious \results will occur

depending upon the pecific state. To ,illueitate, two sources of information

'can be cited. In Ohio, if a Cooperaecq, were formed by cottining six adjoin-

'ng counties in the southeastern section` of the state, the tudent population

ould' e approximately 37, .000. The io Special Educa ion pirectory, 1969-70

indicates that the districts -vithill hid, Cooperative area employed 60 teachers -:

\
%,,7 .* s,

( 1 9 7,N) . ' .....
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for educable mentally retarded classes. On the, other hand', in a similar

b region (with respect to size), in Kentucky, there were only seven EMIR

teachers. When confronted with these data the. Cooperative director in Ohio
immediately might, determine that the needs in.his area, especially ith(
respect to educable mentally retarded pupils'are hsi,ng met. This would be ,

-a mistake. He should not at this poiRt decide to Ave no further ansidera-
tion to the area of exceptional 4hildren. The greaterpercentage of teachers
for/the retarded only indicates that the needs in-that one specific area are
perhaps being met better than in the adjoining state of KentuCky. This does

,

not imply that the total program-for exceptional children is that much-better

or is at all sufficient. The executive 'director would do well to look.at

more specific items and sources. of data obtained from hii own area.

How can the executive director collecand analyze data. from his partic-

ular area? The answer p this question is far from being simple and straight

forward. The State, the loele, the size. of the -Cooperatiye, the types of
0

agencies existin area,g,* the Cooperativerea, theamountof funding available ,

:for a local aseepsment, the attitudes'of the personnel involve#, the num-:
' 'ber cf professiolnal personnel available for help or consultatiA services,

..

and many other things combine to cause the complexity. 'There 'are severai,

tOssible sources of information but the manner in which informatidn could

be gathered from these would h4ii'',to-be determined at the Cooperative_ level.

N,-,
Systematic Observations. gpservations over a relat,vely long period

5

'of timeecan.be us ful in learning about exceptional children and adOlescents.

.. However, organi ional patterns of our education systemsOerVe.tp,eliminate
thp poSsibility.,or many ,different types of professional personne4-4oing thcel--

observing. The observation in public schools coill4,be lone pill), by the*.

. classroom teacher except' incvery special cases. Experience has shown. filatt,

classroom teachers may not be the best decision makers with ,respect to \,

children in their classrooms. . Those- uden s creating problems with the
.

class tend to be selected even thoug her indications do not point 6- N,

ward an area of ex eptionality'. However, w h proper training and proper

rn.i l / .
. .

of exceptional chi e

guidance, the cps tom teacher could become 0-source for identificatioq 4

:....
-

.
,k

f
..

A. ,
School Records. CumulativeisS001 recd s can furnish,useful data jar

identifying potential levaping probf64 as we lak AcgdemiCand,creative '

ability. ,Accurate, AMplete, and objective developmental records for
. .

individual children furnish a valliable:source of research materials for
school personnel. .SDrch,records shoul&include achievement 'test results, /-

evidence of classroom-perform nce, psychological test 4ta, health"history7 '

family history, anecdttal rec rds that reveal' unusual'tharacteristrics, and

other data deemed useful. , 2
'':', .-'.

'N 1"

q
4Achievement Tests.,,AchieVement tests have been developed to measure

the.amount ofnformation, knowledge, understanding, or 0411 that a.Tupil

has acquired in certain areas. These tests have been dei4oped foi all

traditional subjects, such as reading, language, arithmetic, spelling, and

science.. There also are tests that cover the various subjeCts of the

secondary school curriculum. Sope standardized achievement tests -actually

are bdtberies of s"ubtests that cover the major academic fields of learning.
- .



The California Achievement Test, the Coppera;ive General Cultural Test, the

ilowa Educational Development Test, the Metropolitan Achievement Test, and

the Sanford Achievement Test are examples of test batteries. `Educational

testing or the use of achievement tests in education is not new. HOwever,

the vast amount of research done in this area hag created many new devices

for use. Many of the tests m# 'be used with handicapped children.

N

Intelligence Tests. Since intelligence as an inborn capacity is .

largely an abstraction, any attempt to measure it must be based upon func-

.
tional definition or set of assumptions. Many standardized tests have been

developed'aftera certain set of assumptions have been made. The educator

,must remembtr to gain a thorough understanding Of those assumptions before

using the data obtained froh these tests. Examples of intelligence tests

are: the Wechsler Intelligence Scale for Children, the Stanford-Binet,and

the Otis Quick Scoring Alphas Mental Test. Other tests such as the MacQuarrie

Test for Mechanical Ability, attempt to measure aptitude in a manipulative

manner by, requiring no reading. It is. suggested that an executive director..

make use of the specific standardizertlists for achievement and intelligendi

that are being used currently within his area unless it can be shown that

,different tests would give more valid results,

Measuring'Personality. Three widely used methods 'for measuring per-

,sonality and personality adjustments are:

Personality'Inventories,

Rating Scales, .

f
-0 Projective Technique.

4 .

Perg-gnality inventories are self-rating questionnaires that,deal not

! only with.overt behaVlor,,such as that found in emotional display, but also

with a person'F, ov/I feelings about himself as noted in introspection.

Tests of this sort may be useful in diagnosis but are of questionable value

in general-persmiality;measurement. One of the best known personality

ventories is the M4nnAota Multi-Phasic Personality Inventory which is used

0- ' to classify people into clinical types.

Ratink scales are of twe.general types. The first may be referred to

as the rarik order ty'e since'the individual is ranked fot some trait or

characieristic with refetente to others being rated. The second typelas

been referred to ps the graphic rating scale. The individual is rated

graphically along the line for spme trait with numbers or verbal descrip-

tions being placed at,the points.where he seems to.belong. For example,

the child' may he rated_ for houghtfulness,as: -often thoughtful, usually

thoughtful, sometimes lloughtful,.seldom thoughtful, or never thoughtful.

Pro'eciive lech9i,-ues avoi -direct questions and subjective ratings

41in an of rt.:to arrive at the nature of personality.. In these procedures

the subject is confronted with a stimulus for the purpose of so ordering

his perceptions or responses that they'will reflect the dynamics and

sf structure of his personality. The best known and most,widely studied pro-

jective'technique theleorschach Ink Blot TeSt.

i
I

*t. .
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Because of its intangible and interdependent4iature,\sonality is

,
difficult, and perhaps impossible, to describein purely quantitativeterms.

The methods for attempting.to measure personality ar'difficutt,to apply and

therefore probably are limited tg use by specially.trairieepersdhnel.i. An

executive,director would be dse-to investigate completely any use of this

type of.matdrial and any results !obtained from its uie0:. '.

.A :
V

-

Survey.' One final method of attempting to :IdentifY,exceptional child-

?
reri can be termed a "complete survey procedure:"-Tbi method more or less

includes all of the methods'and therefore i* the mos hIghly recommended.

Since it is the most complete,. however, it is the mo t difficult, expensive,

and time consuming. This procedure` entails a survey conducted by 'a team of

speciallY,trained Consultants to identify more thorougWtand completely the

problems suggested by teaCherreferrals or other:means.This method would

help in eliminating those Children who do not fit in any:exceptional category

and would find borderline cases that were'not isolated bythe other single

means.

An executive director could survey the literature and learn details

.
concerning various types of surveys that have been condAted within the

last few years. The specific locale, the available help, the available'

financial resources, and many other factors would influence the type of"

survey that could be conducted and the type of results that the survey.

would produce. The survey no doubt would incorporate information received

ftom several of the other procedures, andtests discussedtaboVe.

metric testing, visual acuity test g, special examination of students

with suspected physical disabiliti speech surveys, medical testing, and

. many other things could be conducts to furnish data in addition to the

mental aptitude and personality tests:

/m A.
. .

Each Cooperative area would have so many possibly variables that a
general discussion or. description of a complete survey is,impossihle..:,,How-

ever, in an effort to furnish a better understanding,of this type of pro-.

...cedure, a-brief description follows-Of an effort ofthis nature that was

conducted in the early months of 1971 in an Educational Cooperative area

in Tennessee.

,,r)

4#../
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Clinch-Powell Special Education Survey

'During the winter of 1971,the Clinch-Powell Educational
;- Cooperative in Tennessee conducted a 'preliminary .survey of the

- exceptional children educational: needs in the Cooperative area.

This survey was the result of certain planning steps undertaken

by the Cooperative.

Early in the 1070-71 school year. the Cooperative board

selected, three priority areas:

Vocational Education,

Special Education

Early Childhood Education.
-f*

With respect to the special education priority, the-Coop-
erative personnel-organized a planning session In January, 1971,

to establish a course ofaction; This meeting was attended by:

The superintendents of the,Cooperktive school
districts,

Professional employees of the distridts (guidance
counselors, supervisors, Title III coordinitors),

Representatives of the Tennessee State Depaikt-
ment of Education, Division of Special Educa-

tion,

Cooperative personnel.

The initiai.olans for th'e resulting survey were developed

in this meeting.

Additional persons in the state then were contacted* and'

the result was the selection of the instrument to be used and,

the process to be followed. The personnel discovered tha4data
already were available for one of the three-counties.

The survey was conducted in February and March, 1971, with

the following purposes:

To provide.baseline data necessary for subsequent

planning of vocationallyoriented special education
'programs

. . A
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To assess the nature and extent of the need for
special education services in the two counties
having no data by:

Determining the number of children with
hanlicaps,

Identifying the'various types of handi-
caps,

Reporting the findings relative to the
number of handicapped children by in-
dividual school attendance area. and
county totals.

The procedures employed in conducting-the(survey were deve-
loped by the ESEA Title III Center in Bristol, Tenn. Basically
these procedures consisted.of the completion of!a survey instru-
ment by each teacher in the school districts. The queirtionnaire,
developed by the. center with assistance of thOennessed-State
Department of Education, directed the teachers to list excep-
tional pupils and answer questions concerning thpir exception-
alities.

The Cooperative personnel were aware that the findings,of
this survey were only preliminary.. The results were limited
by the fact that teachers' perceptions of student handicaps
sometimes are questionable.. In completing the questionnaires,
the teachers were asked to rely upon the information at hand
and their best judgment. Often, the information available to
the teacher was not complete. With respect to teacher judg-,
ment, some of the questions were very-general, for example,
those concerning "hyperactivity" and "excessive quietness."

A copy, of the questionnaire and the summations of the
findings are included in the Appendices.

.*
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Difficulties to Be Encounteredr-With-Possible _Solutions

After an executive director conducts ia needs assessment n bis Coop-.

erative area he can begin to plan specific courses of action. However,
unless his area is unique, he should be prepared to face difficult prob-
lems, from the very beginning. Certain hindrances to the development of
exceptional children education are so commonplace in Appalachia that this
manual would not be complete without due consideration of them. However,
any attempt toward discussing the expected difficulties without alio con-
sidering ways to help remove such would be meaningless. Therefore, the
following material outlines several expectdd difficulties and suggests pos-.
sible courses of action for the Cooperative. - "

I

A survey of the recent literature failed to locate any particular'
documentation of specific difficulties for exceptional children education -

in Appalachia. However, it is only logical that difficulties will be en-
countered. If difficulties did not exist and had not existed in the'past
there would be little doubt that activities for the tenpercent of the
student Population classified as exceptional already would have been pros
vided. All data found indicate that this has not been.the case. The
following 4iscussions involve some of the most generally accepted hindrances
to the education of exceptional children. 1

Lack of Adequate Numbers of Certified Personnel

One of the most common reasons giveb by superintendents and school
boards for their lack of classes and other activities for exceptional
children stems from the belief that an adequate number of certified
teachers cannot be employed, This, no doubt, will prove to be true in
some areas, at least for the next few years. To date, the Appalachian
school systems do not seem,to have been able to offer equitable salaries
and fringe benefits to compete with other, areas of the country. There-
fore, those teachers trained in some pafrticular area of exceptional child-
ren education will be enticed to join school systems out of the Appalachian
region.

An executive director may find the majority of teachers who are leaving
the university training classes are planning'to leave the Cooperative area.
If this is found to be the case he could begin to look at vari,ous ways in
which the Cooperative could provide additional numbers ofceitified teachers
ih the exceptional children areas. Inservice education courses, with college
credit, could befone answer, especially if there appeared to be a sal-plus
of regular classroom teachers. The Cooperative, might be able to encourage
more participation than the regular college programs if stipends or other :

incentives were available. Plans for use of paraprofessional personnel
to. relieve the small number of certified teachers from mundane duties could
bed developed by, the Cooperative. A review of the current federal funding if

progtams'might prove helpful. During the past few years certain programs
have' made_q possible for teachers to get training in specific areas,, in-
cluding specialeduOation. ,
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To'SurNnarize, "if an executive director finds one of the'biggest prob-

,le'ms.facing exceptional children education in his area to be the fact that

they cannot get enough certified personnel to conduct needed programs, he

should undertake a method or methods to provide more teachers. up-to-date

information on specific scholarship programs for retraining of teachers

for exceptional children programs can be obtained from the MOE Bureau of

Handicapped Children, Division of Training Programs.

The majority of special classep for exceptional children will be com-

posed of no more than 12 pupils per class. In those situations in which

the superintendent is' facedwith overcrowded conditions he usually is.un- .

.willing to give up a classroom to such a small number of pupils, The same

classr000m space could house 30 to 35 pupils in a traditional program. Even

if,overcrowded conditions do not exist, many superintendents may be unwilling

to support the use of an entire room for just,a,few students. It is obvious

then that the'lack of necessary facilities can pose a problem to the devel-

opment of-exceptional children classes and activities._ In fact, this coul4

be one of the most difficult problems to overcome. The construction, equip-'

ping, and maintenanceof adequate classroom facilities are very-expensive.

If the unit is to be used for only five to ten pupils, the per pupil cost

would appear extremely high. The executive director must consider this

exppnse and determine financing possibilities: The portable clastrdom units,

now4dVailable could provide one possible sdlution. The executive director

or designated representatives should study all available literature in

determining ways of renovating facilitiegAready available. It may be

found that space exists only if if can ,be converted for ute.,

R.

tackof Adequate Financial Supp Ort

The most common reason given for the.lack of development of man)! edu-

cational prograts is simply, "We do not. have the money." -Exceptional

children education certainly provides no exception. Inadequate financial

resourcescan become a very serious problem in the development of excep-

tional Children activities. For example,'as_inferred above, the lack of ,

facilities is:related directly to financial resources. 4 .

however, it appears the lack of financial supporfis not as critical,,

in the, areas of exceptional,thildren education as it is in some other

. areas in publieeducation. Each of the states within the Appalachian region

has separate divisions within their respective statedepartments'that are

directly respontible for the 'exceptional children activities throughout the

state. At,this time it appears that there may be stymies 'which are not

being requested by local districts available through the state departments.

The typical procedure used-by,state departments to allocate monies to

local districts involves the.use*of a system of special education bnitt,.

allotted to the local districts upon review of application. The apPlita-

tion usually, consists of statements indicating that: minimum number of

students are present needing-lhis type of activity, facilities with minimum

standards will'he furnished, and a certified teacher will be provided. The

I A<
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state allocates certain specified amounts of money to finance these activi-

ties. In other, words, a school system may receive state funds fovithe opera-

,tion of exceptional education programs if it.can be shown that the district

has ample students, ample i..cilities, and can get a certified teacher. There-

fore, in states in which the unit system has been adapted, money, or lack of

,it, cannot be used as an excuse for not providing.exceptior.at children

activities. No doubt there is a limit on the amount of financial°resources

available at the state level and, as classes for exceptional children become

more prevalent, the funds may become more limited or unattainable.

It will be the responsibility of the executive director to determine

. the status offunding from the state and other sources and to make plans to
see that available monies are directed toward this Cooperative area. Infor-

mative materials can be obtained from the state department with respect to
funding guidelines and other information. Individual states have differing
or unique programs witktheivown labels, titles,:,and descriptive information.

To illustrate the differences involved, the exceptional children categories

in which monies are allocated for two states, Tennessee and Pennsylvania,

,follow. The similarities and differences can be noted.

A
Tennessee:

Homebound;'

ilospitalizedi.

Multi-disabilities,

%, -Speech and/or-hearing,

Visually handicapped,

Educable mentally retarded,

a-
- Severely mentally retarded.

Pennsylvania:'

'Physically'handicapped,

.t,
co Hearing impaired,

4 Speech handicapped,

4 Visualimpaired,

21,

'Inferior intellectual endowment:

Educable mentally retarded,

/-

i Slow learners,

Traingbletmentally retarded,
o



Superior intellectual endowment:

Academically able,

Gifted,

Special,talents,

Emotionally disturbed/socially disturbed.

1

The list indicates, for example, that an executive director in Penn-

sylvania may find more willingness on the part of the state departhent to

offer assistance for training gifted students than would a director in

Tennessee. Therefore, a complete understanding of the state department's

activities in exceptional children education becomes mandatory for the

executive director or designated personnel.

Lack of Sufficient Pupils to Constitute a Classroom Unit

The data given, in Chapter 1 of the manual indicate that this problem

should be nonexistent in many districts. The data suggest that the results

of adetailed survey would indicate that pupils do exist who need special

services. However, in small rural districts in which thi total student

enrollment easily could be less than 1,000 pupils, local school systems

may find an insufficient number to constitute the minimum enrollment for

,a special class. However, the systems probably will have at least-one or

'two pupils needing special services. This situation provides the environ-,

ment for one of the most.obvious ways an Educational Cooperative could be-

c.)me involved in the education of exceptional children. If the Cooperative

would develop prograhs in which the students needing special educatidn could

be brought across district lines and combined with other children with

similar needs, the size pf the classes would become realistic. The enroll-

ment figures would approach.or meet the state's minimum standards. Again,

the unique characteristics of the Cooperative area would influence the

type of program that could be planned. The size, location of the pupils;

location. and availability of facilities, and type of problems needing help

are some factors that would have to be considered in the planning'. This

'type of activity appears to have the greatest support from the state depart-

ments''exceptional children personnel and others within the state educa-

tional systems.. In fact, this appears.to be one common exceptional child-

,
ren activity most readily adopted by Educational Cooperatives or other

regional agencies.

Lack of Interest and Support From School Personnel,. Parents, and General Puiilic .

\

This retarding factor would have required much greater consideration

20 or 25 years ago Interest in education for the exceptional ten percent

of today's youth has grown considerably within the past few years. Legisla-

tors, state department officials, school officials, parents, and other

(19)

rt



interested individuals appear to be more interestedin this area of education'

than in the past. The state plans for mental retardation just discussed is

evidence of the increase in interest: However, even with the existence of

these new attitudes, the executive director may find the traditional lack

of interest to be a problem in his area. Superintendents and boards of

education still are working with limited resources. It is easier for them

to plan programs for the majority of pupils and omit emphasis in the education

of the few exceptional ones. An executive 'director should be aware of this

possibility and should conduct any type of public relations activities deemed

impd>rtant and 'necessary.

ti
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Chapter .3

Additional Areas of Cooper OveIiivitilyement.

As

The material in Chapter 2 indicates that an exerAive director can

anticipate many problems or difficulties lb establishing exceptional child-

ren education activities within this area but that therware possible solu-

tions and ways to remove the difficulties. Some possible suggestions for ,

solutions were provided. In this chapter brief descriptions of other

activities which the Educational Cooperative might undertaketo help pro-

vide exceptional children education will be given. The desciiptions cer-

tainly are not all inclusive; an executive director very easily may deter-

,
mine other ways to involve the Cooperative or change or add to the ideas

suggested.

Activity One--Exceptional Children Coordinator

An Educational Cooperative could, and perhaps should, employ a profes-

sional to serve as director or coordinator of all exceptional children

activities. If a Cooperative is going to become involved to any appreciable

extent in offering exceptional children services and activities to the school

districts within the area, the executive director soon will find that he is

unable. to devote a large enough percentage of his professional time to the

required tasks.

Kirk (1962, p. 372) has provided a brief description of functions to

be performed by exceptional children directors and supervisors. The wide

range of suggested duties to be performed in this position indicates the

need for a full-time person.



A breakdown of the local director's time follows:

About a third of the director's time (37 percent).was

spent in preparing and reviewing reports and *gets;
interviewing applicants for special education positions;

setting criteria for membership inlplacement of young-

sters in suitable facilities; andigeneral consultation

with state and federal personnel,'other school admini-

strators, parents, mid community agency representatives.

About a' fourth of the director's time*(28-percent) was

spent working directly with teachers of exceptional

children; in curriculum planning; and in consultatipn . o,

. with physicians, school nurses, curriculum slIpeivisbrsi.

and regular teachers and supervisors. "k

f, . .

. About 13 percent of the director's time was spent: in

serving children through individual and group'testing,

'counseling, case study,-teaching of exceptional child-

ren, mAing home calls, arranging clinic appointments,

job Igcement, and follow -up.

The remainde r of the director's time was given to public.'

relations,,inservice training of teachers, study, and

research.,,
)

J

The'director or coordinator could expect assistance from locl School

persOnne,r,--including supervisors and teachers, the C000perative executive

director and personnel, state department ofreducation personnel, and

,
university .or college personnel. The line and staff relationships of the

position would be determined by the administrative organization, of the

spedific'Educational Cooperative. If 'this level of organizational sophis-

tication has been achieved, the position probably would be in the curriculum

and instruction subsystem of the Cooperative.

Another listing of suggested activities to be delegated to the director

or coordinator of exceptional children education was given by Chandler and

Bertoleate (Witty, 1967, p. 312).

(2)

Their list of a director's activities include:

To furnish leadership in developing and carrying forward

an effective program of instruction through studying cur-

riculum needs school by school, and to coordinate the

services of all directors, principals, supervisors,'

teachers and other employees, and the work of all com-,

mittees within their respective districts.

To work with schools and communities in respect to

evaluating present facilities and making recommenda-

tions for improvements.

411 To approve reports and make recommendations regard.ng

personnel, school budgets, and schbol organization in

the districts.
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To make decistons.with regard to the issuance of out-

of-district perrilits.

e. To make a systematic visit to all schools in'the_dis-
,.

trict.

'To exericse leadership in promoting public relatiOns

.
within'the districts, to be the chief education officer

in the district representing the center office, and to

.
perform such other related functions as maybe required.

This list,.ilthough similar, further substantiates the idea that this

type Rf position would be quite complex; requiring a great deal of time.

Activity TwcCurricular Materials Evaluation

An Educatioftal Cooperative could endeavorto locate and evaluate,cur-

riculum mifestials.in the various Categories' of.exceptional children educa-

Azyrief survey of recent literature indicates that many curriculum-

dOelopmental projects and other activities are being conducted: Any attempt

to document these projects soon would be dbg3lete. There follows, however,

a.description of t1ree promising developments which will serve as examples

of the type. of developmental activities thpt are being conducted now
4

Social Learning Curriculum for the, ,Educable'Nentally,Retarded., This
curriculum has been -devel6pe4 by Curriculum Research:and/Development

Center in SpecialEducation at Yeshiva University in New Yo4k City. To

,t1 11 phases -of the curriculum for primay.educable mentally retarded

studen s have, been developed and field tested'. These are'ready now for

adoption by special education teachers at the primary level. Intermediate

phases now are,heingfielp.'tested and'will be available for adoption upon

completion. The Social Darning Curri6ulum'represents a departure from

traditional Concepts of curriculum for'the retarded, However, the depar-

ture is ,only in the -Anse that primacy is given to the concepts'and facts

'that lea!3t-to '(and are integral with) thoSe knowladges and behaviors that

appear to be consonant with broad assimilation in the'society at maturity.

The curriculum makes no claim of innovations,in the substantive elements

of curriculum; namely, mathematics and reading instruction. Instead, it

presentsa selection, and organization of'substance that proports to be

in hirmony with the goals of education for the retarded. The social,

physical, and psychological aspects of the, needs of the educable mentally

retarded are used as a foundation-for this curriculum.

1
The' primary curriculum consists of 11 phases, each of which contains

specially prepared, materials for the teacher's use, The 11 phases are:

maintaining body functions,'identifying helpers, attaining social skills,

developing motor skills, communicating with others, recognizing what

senses do, recognizing and reacting to emotion's, recognizing the bod'y,

,recognizing dependence, understanding the environment, and perceiving

(23)



.... \ -. S.

P
4

. r''

Thecomplete curriculum is designed to -provide social learning materials

for an educable mentally. retarded class atthee primary level.for,.three years.

,,.. Although the materials are now in the hands of the printer, 'the estimated

'

40,

costs would be' somewhat /direr $100, asmall amount when considering the three-

year use span. Itis suggested thaOeshiva,University be contacted for

further information. . - -:
,

Curriculum, 'Research, and Development Center in Mental Retardation

Department of Special Education
Ferkauf Graduate School of Humanities and Social Sciences

Yeshiva University
SS Fifth Avenue
New York, N.Y. 10003

The BSCS Me Now Science Program. Me Wow is a science program for .edu-

cable mentally handicapped'youngsters ten to 14 years old developed by the

Biological Sciences Curriculum Study. The experimental edition has been

successfully field tested and the materials will be ready for,general use

in 'September 1971. The program is:

(24)

A science program that requires almost no reading and

'-has no student text,

A series of activity-centered science concepts wherein

students become actively involved in doing,

A sequence of activities, at first concrete and tangible,

then moving'in small, discrete steps to the abstract

level,

A building -block approach to higher cognitive levels,

with behivioral objectives and teacher strategies

mapped out to aid student growth,

A programmed Zortnat that can be followed easily by any

teacher, including those without a science background,

4 A sequential scope-of activities that fit into daily

teaching strategies.

The program consists of the following units:

Digestion and Circulation,

Respiration and Body Wastes,

Movement, Support, and Sensory Perception,

Growth and Development:
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A science apparatus kit.that includes -cyi miterial difficult to obtain

is provided for the teacher. Othec,materials are being prepared. To date.,_

materials are available for a two-year instructional block inythe life. ,
'1'

sciences. Further information can be obtained from: ,

K.

The Biological Sciences Curriculum Std 4y .',

P.O. Box 930
Boulder, Cabo. 80302 ., el.

. t)

The SRA DISTAR Instructional Systems. The Science Research Associates

have developed three.instructional systems for use at the4primalevel in

an

,..

the teaching of language, reading, and arithmetic to children hali exper-
..

mates for various reasons: mental retardation, cultural privatto44 im- ,

ienced trouble in learning. The children may be unable to4eegupNdih cl

maturity, physical handicap, etc. The programs dte designed tak,telch. )3a:sic 1

concepts at a fast pace so that children-who start out behind aVeragesyoung-. (f ..

sters can catch up.
Jo 4.% N . ;

r

,.1 4

The DISTAR Reading Program is designed to 44,01 thildren the'skills 1
-

they need to read. It consists of two consecUtfitepait§: :i.(4"` A,

/,A; .

Reading I - concentrates on basic decoding skills neeesary., -It fii-j

to look at a word, ,sound it out, ana,say it,
.;/

Reading II - emphasizes comprehensd.oilAadvancedzreaOlg
" 4';

skills.
s }

4:1111%, .e

The DISTAR Language Program is designed to teach,batio:fanguagec&i: .

cepts and skills. it consists of two consecutive 7

Language I - focuses on the language of instruction, the .

language the teacher uses in the classroom,

Language II - emphasizes the teaching of the skills children

need to analyze language and to use them to describe qualities

and relationships observed in theworld around them.

The DISTAR Arithmetic Program is designed to provide a basic under-,

standing of arithmetic and the skills necessary to attack and solve problems.

It consists of two parts:

Arithmetic I - the student is taught to count, follow direc-

tions,- identify, understand, and use numerals, and is taught

other skills that prepare him for the basic operations of

addition and subtraction, for the more complex operations of

solving story problems and algebraic problems,

Arithmetic II - stresses independence .in problem solving.

Materials for these programs are available from SRA. These

include the basic kits, teacher materials, student work-
,

books, and take home materials.

(25)
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This manual in no way.endorses any or all OfAhe described_programs.

They were inclUded ds examples of the activites being done in speCial edu-

. cation cprricula
and':shollick.13e-, evaluated' in relation to specific needy of

I% the Cooperative...area:I. \,'

, -")

I .

Actiiity Three- Exceptional ebildritn Pq5ility Planning and Development
. -4, \

.:. ! 1 .

,
. .. . *

"If an 4du2ationUlA0mierative Comes involved in ekceOtional children

educaijOn, tlie:Ctaqpeiatilie
or some of the ` ,school distrits within the Coop-

`erative"area Mb,4b1 will have to begi4n planning for construction or

renovation:otfacilities for use in the:planned programs. A Cqdperative

\mpi6yee having
skilld'anetxVertise in facility plarining would be very

`helpful in this respect. Again? the 'amount of literature available
for

`. help in this.area
ivvoluminous..Any decision in the' facility or 'equipment

areas must be based A specific kriOwledge gained fromthe districts involved'

and 4 knowledge of programt beingzconsidered. The state departments of ed-

uoation have requirethents to be^met; their guidelines should 'be very help

Sul in planning:
-, ..

,'.

G

' . The planner may,,find that the renovatioln of existing classrooms and

rothev-kacilities is Ile bekt solution:or it may prove more satisfactory.to

construct new facilities on a permanent or temporary basis. The use of.

movable classrooms is gaining popularity inall areas of education. Mobile

faiIlities such ai'vanst-buses, loving
laboratories,'etc., could be bene-

ficial-to certain COoperative based programs. For example, the development

° of a Cooperative
diagnostic team (to be discussed in a later section) -

' requires some type of central office facilities and/or mobile facilities

forw9rk in the field. All of thse possibilities must be.considered.
. .

... -.

. . .

, An sxample bf'the type of information that can be found in the litera-

ture is given In the article "OUtlof-the Cla.,sroom" in Exce tionallChildren,- ,

April, l967,.. It shouldberemembered that this facility is eing recOm-

mended for a specific type of handicapped child- -the disturbed child.

,. ..

,

This article gives, in detail, atjlescription of a special facility for

disturbed children. -Part of the descriinion follows:

.).
Components of the room. A room becomes the framework:.

for communication between the teacher -and Childend'between.

child and child. . . .,Every aspect of the physical environ

ment in classrooms for7disturbd children should be examined-

in th4 Light of the special needs of the children. These

aspects include size and shape, sound control, lighting,

color; storage
facilities, use of wall space, and furniture

and its arrangement-

(26)
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Location. The most desirable room is i,a quite
lightly used section of the building'apart fr4 the
comings and goings of a largetpumbej of children.

Size. The 30 to 40 squari-feet of floor space per
child which was accepted as a guide for classroom size
in the past is no'longer considered adquate. . . .A more
appropriate space allotment is 5S tc 65 square feet mini-.
-thumper child with a minimum'of 450 square feet i r even

the smallest group. 4.

Shape. In desdgning or selecting classrooms seriaps
consideration should IA given to nonrectangular rooms, e.g.,
L-shaped rooms, `rooms with nooks, or two adjoining rooms
with 411 open doorway between them. These rooms allow foi

more variety activities yet protect against over stimu-
lation or constant rearrangement of furniture.

Sound control. Arrangment of' work centers must be

considered. lbw many work centers with ahigh level of
sound such as wood working and block building can a room
'house, what kinds of work centers can be adjacent to one
another, which children can work together?

Furniture. Fixed.furnitti're does not lend-itself to ,

the flexibility needed in the special classl The furni-

ture which shifts too easily is also inappropriate.
Heavx movable furniture with desk and seats attached pro-
bably is most approwiate for hyperaCtive children or those
who have problems in space orientation. To allow for in-
dividual differences, desks and chairs can be ordered in
three sizes rather than in ohe standard size unless,adjust-

.able.

Use of wall space.. Bulletin board displays are impor-
tant tools of communication by which the teacher makes con-
Crete recognition and respect for the children, their efforts,

and their 'achievements. . . .chalk boards are excellent devices

for helping children learn.

Color and light. For many Children a light, bright, and
colorful classroom is a happy'change from a dreary and dis-

ordered home. Some children are particularly affected by a
depressingly dark and dreary-environment. While a cumulative,

daily disarray and untidiness should bi accepted without fuss,
each morning should begin with a fresh, clean, and well=

ordered room.

Conclusion. A room is going to be used either well, or

badly. It is going to contribute to the difficulties which a
class of disturbed children already have or it is going'to

facilitate their growth in living and learning together.
Sensitivity to the-implications and effects of specific aspects
of'the physical setting is the best assurance that the physical
'setting will be used constructively (Hay, 1967, Pp. 577, 579, 580)

l

a

. (27)
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Activity FourDevelopirtent of Cs Cooperative Diagnostic team

-i.. A' '" .
0,

t -3

° Varaous programs financed by federal projects:such as ESEA-Title I .: .

and the. education of the handicapped Title VI have been.based upon the
I,

', ... selmepvelolyopeien. t

TOhre y

a
hcaenvetr.bael:enstdafesfi

ognf

e

pd roo f essuspiponleanl and d

tpe
a roanpgroifnegst.siponecal

i al edu-

'. - cation programs,within; the school districts and to offer new services, '

-, especial-ly in the .area'S or diagnosing and* segregating children for the

, 4. exceptional ehildren's classes; 6 The literature reveals numerous eiamioles

and organizational structutss for such teams. Jordon (1965, pp. 31-3$)

describes 'Oight,.rolesOat would fit well into a Cooperative exceptional

vk . children team. A complete detcription of each of these roles is giv,

-.- His list Includes: :, k *r s

. . 1, $
Vs - .a SUpervisor or director of especial education activities,

School nurse,
1

t
heading specialist,

:4

Speech and hearing therapists,
3,

iocatiohal Rehabilitation counselor,

worker,!sr Social,worker,

Psychometrist,

Schdol psycholdgist:.

Cruickshank (p. 684) is more general in his approach to a diagnostic

team'
t

The diagno3tic team is 'composed of a number' of well trained

individuals from various disciplines. Medical.specialitt,

psychologists, social.workers, %fteeih and hearing consultants,

guidance workers, and schodl and public health nurses serve .

as essential elements of the team who work together for the

purpoSes.of determining proper school adjustments and ser-

vices for handiCappecl children:

examplel of regional'exceptionak children teams are explored.
6

(28)
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Si. 'Louis' County, issouri. The 'special school districteof

St. Lairs County, tlisso 1,:isa regiOn2g,agency not dissimilar

to any other school district. ;It is controlled' by a board of

' education, and the superintendent hasoverall administrative

P responsibilities for the district. This position would'be

c similar ti: the special education director or coordinator.. In
/ order to Implement the various phases of an edutational pro-

)gram, assistant superintendents and coordinators have been

employed who" are responsible for specific facets of the program.

One assistant supertntendent in charge of the program forl,

mentally retarded' children has. the responsibility for this

phase of the program. '

, .
.

The district, has employed three curriculum consultants,

five principals,and two,assistant.principals to assisein the'

tupervIsion of the instructional program in this area. In

addition, two job placement 'consultants are,e*loyed to assist )

in the employtent Of older educable mentally retarded children.

These two "consultants, work'with the .Vocational Rehabilitation ,

counselor -iii obtaining further vocational training for manysof .

the children in the. area. - 4area

.' Another assistant superintendent was employed tnserve the'

area of speech, hearing, and. research. The districtemployed
d''supervisor nf the peech correction program as weir as a

A
sipervisor for the auditory impaired child. The audiologist .

CeTrrpjoye4kon a full-time basis, works with the assistant superin-

' tendept in this area. A supervisor of speech and langUage'deve-

61opment was employed to supervise a staff of "olipicians working",.,
7 1

. with retarded, orthopedic and auditory impaired- Children. A'

'"full-time person was employed to arry on the hearing testing

program and to retest-the more severe casesat a later date.' . 4

A coordinator was.eftployed to direct the educational programs

for the orthopedic and handicapped and children with visual
4..

problems. ,- .
,

.
.

A
.

number of people were employedto come under the heading

.
of psychological and social' services: This area' was directed .

by a coordinator who serves as director of the clinic and 'e.
--.<

.supervises and directs an educational prograi for the hyper-

kinetic child. 'As director 'of the-clinic thiS. erson coor- -

II

r

dinates the work of a number of school psycholp icaliekaminers,

social workers and a""pSYchometrist. This group provided the

district personnel with the basic psycholOgicaliand social

information necessary to-make proper placement of,the,children -..

in clatses and to maintain confacts'with-Other,sOcialagencies. ,

An assistant superintendent was employed ti5 serve the ilea ".

of vocational and technical education. Several other people

were employed to do specialized jobs whiVi Cut aiross all

areas. One of these was the supervisor Of the h me teaching ,

. ..

'1

2
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progranr. This peisbn i responsible for the selection of

home teachers and the direction ofthe home teaching program,

in terms of the quality of instruction and reporting to both

the child's home, school,. and state department of education.

A consultant in the area of physical edudation to work with

teachers in all areas,on the improvement Of physical education

programs also was employed.
ti I ,

An assistant superintenpentto be in charge of business

administration was employed. This area was responsible for ,

the purchasing of supplies and equipment and keeping an inven-

tory to safeguard the districts properties. Various personnel

were employed in this capacity. The district employed two

medical consultants,pediatric', and orthopedic totassist in

the placement of children in the proper program and to super-

vise the medl.cal aspects ofzthe district programs. The dis-

trict employed fouf nurses whocooperated with the County

Health Department (St..'Louis County, 1966).

40
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/DILENOWISF,Special.Education Services. DILENOWIStO ..

Special Education Service, i part, of the regional-DWN.
WISCO Educational Cooperative", serves five school divisions

which include the-cohnties'of Dickensd, Lee, SCott; ant .

Wise, and\the city of Norton. '
/.

V v , V

A five-member staff is responsible for the Special
),

Education Service: director who co dinar the activities.

' of the team;"ptychofinistewho conAlict the psychological ' .

testing'progran% necestar/ for the placement of children , . .: .. -...,

in special education classesveducational consultant whose

educational testing and recomtindations'ad the teachers 2..
:v

in setting up a curriculum 'or the child.who was ieferred;- --,0!=,..

social worker whose contact with the,heme Providestnedes- .14:

teary information concerning the child's.developmental his-

't.. tory; and a. speech therapist who diagngses speech defects;

provides. therapy, and, gives suggestions to'schoOl personnel . .

'----in order that they macontinue working with. the.child'and

". his difficult; on a daily basisl. ,
.,. .

,

c

, Acting as a multi-disciplinary teanki,...these staff members

encourage and assist schoolediyisibns, in their effortS to :.

'1)1* and develop educational programs fbr handicapped child-4
ren (DILENOWISCO, 1970-71).

V

A

ft.

g*
0 ,

f
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't is evident that the operation described is large and complex.

It is doubtful at this time that an Education'al COoperative will become

so involved in exceptional children education. However, the example does

show various'areas in which specialist personnel can be valuable assets.

Activity five.* -Organizatibn of a Paraprofessional Staff

.
As indicated in Chapter.2, one of the major difficulties. that may

.hinder implementation of exceptional children education within the public

school districts is the fact that there are not enough trained and certi-

Jta telcners. Many alojects and reports in the field of: general educa-

tion are suggesting that the use of aides in the classrooms can relieve

the teachersof a tremendous amount of workand.therefore facilitate the

profess,iiinal tasks of instruction. There seems- to be no 'reason why this

could not also be true in the exceptional children:areas. However, a

reviewer will find much less' literature available on this particular sub-

ject than on the areas mentioned above. The available literature does

seem to indicate that the use of paraprofessionali can provide an oppor-

tunity for the professionally prepared teacher to utilize her skills more

This infers that a school districtcannot afford to haye proofes-

sional persons expend valuable time with duties that can be done just as

well by unskilled or semiskilled people. Blessing (1967, pp. 110-111)

presents a projected list of funCtions for paraprofessionals within the

exceptional children classes. These functions follow:

Clerical'
.

o Take 'roll call; make daily attendance report to principal's

. office.

(32)

_Collect and keep records on any special money, such 23 pictures,

Junior Red Cros- etc.

A

Assist in duplicating teacher-prp,red materials foil class use.
0

Assist in such secretarial work as making pupil lists for eye

tests, dental surveys, etc.

'Type tests and other materials already prepared by the teacher.

o 'Keep records of textbooks.

* Assist in keeping health records, weighing, an-d; measuring

children.

Assist in checyng out library books and keeping records.

I.

ery



Lunchroom

1

Take lunch and special milk count; make daily report to

cafeteria.

Assist a teacher during lunchtime, thus relieving one

teacher. 'Stipervise and help the children and encourage

them to eat well.

Classroom

o Prepare classroom for use each morning -- proper ventilation,

lighting, put everything in order for the day -- emphasize

neatness.

Keep bookshelves, reading tables, and chairs in reading

circle orderly, books and workbooks a_-ranged neatly.

Assist children in keeping desks and storage places neat.

O Prepare for use and return to proper storage places needed

teaching aids, such as filmstrips, record player, etc.

a Keep teaching aids in neat storage and prepare for use when

needed by teacher; return to orderly place when no longer

needed by teacher.

o Assist in assembling, putting up, and dismantling bulletin

board displays; keep them neat,' refreshed, and carent.

o Maintain a neat classroom at all times.

Keep chalkboards clean and ready for use.

o Assist in caring for plants, aquariums, etc.

Playground

Supervise children passing from classroom to playground.

Prepare and assemble materials for games, etc.

o Assist in physical education activities.

o Assist in supervision of playground with other teachers on ,

duty; relieve one teacher at a time.

Teacher

o Assist in use of filmstrip projector, filmstrips, record

player, and other audiovisual aids.

Consult with librarian and make it possible to, utilize more

fully the materials from the library in enriching a unit

being taught.'

41' c53)



* Assist teacher by helping small groups of children understand

and follow instructions on seatwork while she works with

another group uninterrupted.

o Assist in art classes in order that more media may be used;

prepare materials in advance, such as mixing paint, cutting

paper, sorting and gathering materials.

o Assist in group and individual science experiments.

e Read stories for children during story time, rainy days,

or when a child weeds individual attention.

Assist teacher in making files, keeping them in order,

mounting pictures; etc. .

Maintain order if the teacher is called from the room,

for a few minutes.

* Assist the teacher in accompanying class on field trips.

e Make.charts and word cards as directed by the teacher.

Assist the teacher in individualized programs of study.

Provide individual help and direction for programmed materials.

e Provide direction'in concrete aids for mathematics.

Pupils

et Assist children in removing and hanging wraps, in reclal"thing

the correct ones when needed at the end °fathe day, in-pro-

viding for neat storage of the same-during the dav,

* Assist-in supervision of pupils passing to and from special

classes such as.music, physical education, library.

e Supervise bathroom breaks so that the teacher may continue

with small.group work uninterrupted.

* Accompany individual children to"the school clinic, dental

clinic, efaL, when necessary.

Distribute andcollect student papers.

o Assist with bus duty (at least one classroom'teacher on

duty).

Observe children for indications of illness, emotional

)
problems, physical defects, And extreme fatigue.

(34)



e Work with children during leisure and recreational readingactivities.

11, Work with children when special practice is needed afterskills have been taught by the classroom teacher.

o Be aware of children's
intellectual needs through conversationwith them, listening to their stories and experiences. 'Child-

.

ren need good listeners.
/

Blessing (p. 112) further supports the view concerning the use ofparaprofessionals by listing four major aide levels,for which employmentcould be undertaken. He also provides a brief description of each ofthese levels. The levels are:

Assistant teacher,

o Instructional aide,

O Supervisional aide,

o Clerical aide.

Activity Sixinservice Training

An Educational Cooperative could provide resources and training pro-grams for special education personnel. These programs could take many formsincluding the following:

o Presdhool workshops for teachers,

o Preschool workshops for administrators, psychologists, andprogram coordinators,

e Special group meetings for teachers to introduce them toavailable resources and materials,

o Coordination of efforts involving teachers, administrators,university personnel, and out-of-district persons to helpin program development,

o Teacher demonstrations,

o University or college credit courses in the area of excep-tional children education.

Activity Seven=-Parent Education

Perhaps One of the most interesting programs which could be conductedby ail Educational Cooperative in the area of exceptional children would be

(35)



an effort directed,toward the education of parents. Attempts toward parent

education could take many forms and would have to be developed with considera=

tion of the specific needs and facilities of the area. Meetings or sessions

could be planned under the leadership of a psychologist or educational

specialist of some type. Program materials could be obtained for use in

various areas. Audiovisual materials might be used to a good end in these

endeavors. The programs could be planned for the general public or ,for

parents whose children were being given special education or had been refer-

red for special education activities.

Activity Fight Resource Center

The Educational Cooperative could plan and develop a materials center

or library for exceptional children education. These terms are self-,

exPlanatory and little discussion seems necessary. The high interest shown

in exceptional children education atthe federal level has produced materials

in abundance. A carefully coordinated.center could enable these materials

and others developed at state and local levels as well as those from private

companies to become readily available to all persons working in exceptional

children education within a Cooperative area. ,

-

Activity NineProvide a Proving Ground

The personnel of an Educational Cooperative interested in the education

of exceptional children could consider themselves As a consortium of person-

nel coupled with representations from state departments of education, parent

and community groups, and universities dedicated to providing a proving

ground for some of the proposals made by special education researchers and

idea people. To date, the exportation on behalf of change and special educa-

tion curricula to enable exceptional children to achieve their full potential

has been ignored in most instances(Ruslalem and Ruslalem, 1971, pp. 184-6).

Much of the current special education is worth retaining, but the new con-

cepts show need for change. Some ofthe changes would require massive in-

fusions of money, personnel, and talent that are not currently available,

and the present system is supported by funding bodies and an educational

community that are reasonably well satisfied with things as they are.

If an Educational Cooperative became involved in a change effort in

the field of special education, the personnel would begin to assemble

reports from all possible sources concerning some of the more important

divergent concepts in the field. They would select one or more of these

formulations for impartial'tryout during a school year using demonstration

evaluation designs prepared in cooperation with university and state depart-

ments of education personnel. The site for the demonstration would be

selected from the cooperating school districts on the basis of particular

needs and other measures of appropriateness and the demands of the design.

Throughout the school year the Cooperative staff would assist and monitor

the experimental implementation project and share in the evaluation. After

the selected project had been assessed by the Cooperative and other eval-

uators, recommendations for broader use in the Cooperative area could be



developed. Plans could be prepared for possible adoption by the individual

cooperating school,systems in the geographic area or, if merited, plans

could be made for specific cooperative programs. To facilitate these efforts,

the Cooperative could establish dissemination mechanisms through which the

experiences and findings could be made available to the adminfstrators'and

practitioners in the area. This type of effort on the part of an Educational

Cooperative would make certain that at least a minimum of change effort was

being exerted in the geographic area.

Activity TenAdoption of the Use of Media Systems

The technological advancements that have been made within the past few

years have opened the doors to many new teaching methods and techniques.

There can be.no doubt that many of the new uses of media and other technol-

ogical adaptations can become important innovations in exceptional children

education. Some adaptations are quite obvious; or example, the use of

electronically amplified speech with children whose hearing losg is moderate

to severe and the use of electric typewriters for some handicapped children

ardeasy to comprehend. However, the majority of adaptations would'reqiiire

a great deal of study in the particular arga being considered. The use Of

language laboratories, photography, closet, circuit educational television,

telephones, and other media should be considered as the need arises.

One publication that could prove to be a great deal of help to the

executive director is Audiovisual Instruction published by the Department

of Audiovisual Instructions, National Education Association. For example,

the November, 1969, issue is devoted entirely to the role,of media in

special education. The contents of that issue include, in part; the fol-

lowing:

o Media systemsand the handicapped child.

e Programmed instruction and the exploration into its effective-

ness with the" landicapped child.

e A national center for education media and materials for the

handicapped.

e Video tape and special education.

e A world of knowledge through sound.

o Expanding limited lives with media.

e Preparing medtia professionals for school for the deaf.

A material media laboratory for special education teachers.

e The instructional materials center network for handicapped

children and youth.

(37)
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The CEC Information Center on Exceptidnal Children.

Can movies be used to study and help the handicapped?

Teaching the deaf with photography.

Analyzing student behavioral patterns with CC television.

Utilizing ITV for performance classes.

Another publication, Educational Technology, also could prove to be

most helpful to a Cooperative director. 'For example, the August, 1970,

issue is devoted to the "Education of the Handicapped and Educational

Technology."

Summary

These suggestions do not include all possibilities. A Cooperative

.executive director may find'other activities to be more beneficial in his

particular area. Also the activities listed are not assigned any priority

ratings, with the exception of the initial needs assessment. The specific

nature of the Cooperative needs and resources will influence the selection

of particular activities.

There is no reason to believe that any particular. Cooperative could

not conduct several of the suggested activities, or others, instead, of

limiting the efforts to one or two areas. In fact, reviews of programs

being conducted by regional agencies reflect the fact that several activi-

ties can be implemented in coordination with each other.
For example, the

"Mod Center" project sponsored by the Unified School District Number 233,

Olathe, Kan., has incorporated at least five of the listed activities into

one effort. A description follows:

The Educational Modulation Center, often referred to as

the "Mod Center," is an ESEA Title III project serving 10

.unified school districts, the parochial schools, and the

communities of Johnson, Franklin, Miami, and Douglas counties

in Northeast Kansas. There are approximately 16,000 students

in the service area which is 45 miles in diameter. An addi- t

tional 46,000 students in the northeast corner of Johnson

County receive indirect services from the Center. Services

provided by theMod Center include: a materials depository,

inservice training for parents and teachers, methods and

materials consultant/teachers, psychological evaluations,

research, and dissemination of all available information

pertaining to the project.

The purpose of The Mod Center is to effect a procedural

model whereby children having educational problems may be

provided with an efficient program and remain in the regular

classroom.
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The basic goals of the Mod Center are designed to effect

new procedures for assisting children with educational prob-

lems. The Center's educational team is composed of school

psychologist, consultants, and hearing conservationists.

Materials analyses, prescriptions, retrievals, conperative

special education programs, and research are all part of the

team's work.

The Mod Center operates on a student referral basis,

starting at the teacher level (Convention of the Council

for Exceptional Children, 1970).

Other examples of regional programs in exceptional children education (.1\

could be reviewed. An executive director should endeavor to learn of pro-

grams being conducted with goals similar to his planned efforts. Brief

reviews of other Cooperative programs are included in the Appendices.

Whatever direction an executive director's actions may take toward.

exceptional children programs, he mustexercise care in program selection

and development. There must be a realistic basis for any special education

program. Without careful,preplanning and continuous reevaluation of the

program, it will be'doomed to failure or will grow unrealistically.

Cruickshankand Johnson (p. 123), in working against such Occurrences, list

eight essentials for a minimum' program for the education of exceptional

children:

DiagnoSis and selective, placement,

Early discovery,

Survey .and continuous census;

, e Psychological services,

Staff orientation,

Continuous guidance and counseling services,

Assistants for teachers,

Adequate transportation facilities.

Cooperative personnel and board-members who contemplate an exceptional

children program must carefully appraise each and,all of these esseny.als.

'19
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Further Sources o

Various agencies and sources of information,for assistance in excep-

tional children education have been indicated throughout the first chapters

of this manual. An executive director soon will learn that there is an

abundance of materials available and that one of his duties will be to select.

carefully the materials deemed most helpful and eliminate the others.

In addition to those sources mentioned there are other agencies and

organizations that provide assistance to various types of handicapped or

exceptional children. A brief description, }pith addresses, of these

agencies follows.

The Instructional Material? Center Network for Handicapped Children and Youth

fhis network is a federation of re gional Instructional Materials

Centers (IMCs) whose primary lientele is the special educator and whose

region of service is the conti k ental United States, Alaska,-Puerto Rico,

Hawaii, and the Virgin Islands. The network consists of 14 instructional

materials centers and the Council for Exceptional Children Eric Cle'ring-

house on Exceptional Children. Each regional center has developed regional

satellite centers, either stationary or mobile, having simple or elaborate

service' structures depending on local needs, resources, and commitments.

FOr example, the IMC located in Lexington, Ken., serving all areas of

exceptIbnality in Kentucky, North Carolina, Tennessee, and West Virginia

has established affiliated centers in all of these states. To further'

illustrate the example, the Keltueky center offers the following services:
...,

A materials library,

Demonstration services,



ON,

Dissemination services through a free newsletter, the

UKRSEIMC quarterly,

Consultation services,

Materials development,

Evaluation.

The addresses for the IMCs serving the Appalachian region are asfollows:

Kentucky

Dr. A. Edward Blackhprst, Director
University of Kentucky .\

Regional Special Educational Instructional Materials CeApr
641 South Limestone Street
Lexington, Ken. 40506

\.
Regions served: Kentucky, North Carolina, Tennessee, West Virginia.

Services all areas of exceptionality.

Michigan

Mts. Lou Alonso, Director
'USOEMSU Instructional Materials Center

fOr Handicapped Children and Youth

343-B Erickson Hall
,)Michigan State University

East Lansing, Mich. 48823

Regions served: Indiana, Michigan, Ohio. Services all areas of

exceptionality.

Pennsylvania

Dr. Raymond Cottrell, Director
Departm-nt of Special Education
George nashington University\
820 20th Street, N.W.
Washington, D. C. 20006

1

Regions served: District of Columbia, Delaware, Maryland, New Jersey,

Pennsylvania, Virginia. Services mentally retarded, crippled, health
impaired, emotionally disturbed, and speech impaired..

A list of all centers will be provided in Appendix D. It is strongly

recommended that an executive director interested in becoming involved with

exceptional children education contact the IMC in his area to determine the

specific 1:erVices available.,

(42)



J.

a

The Council for Exceptionalthildren

This Council has major concern for those children arid youth whose

instructional needs differ sufficiently from the average to require special

services and teachers with specialized qualifications. Types of children

with whom the council is concerned include the mentally gifted, mentally

retarded', visually handicapped, auditory handicapped, emotionally handicapped,

socially maladjusted, crippled, neurologically impaired and some with speech

d6fects, special health problems, and reading disabilities. This organize-.

..tion publishes several' documents, includihg:,,

.

Ekceptional Children 'A monthly journal for the General

Association which foc ies on researchoprograms, issues,

and trends in special education.

to Insight. A monthly periodical, which provides regislative

and other information useful to administrators In planning

programs.

Teaching Exceptional Children. A quarterly journal which

cWifains articles on Methods andmaterials for use in the'

classroom.

Education and Training of the Mentally. Retarded. A quarterly

journal representing the CEC Division on dental Retardation.

Its articles relate specifically to the field of retardation.

o Other publications, including more thah 30 available titles.,.

The Council also maintains an aformation Center to provide information

to special:educators about recent findings related to exceptional children.

The Center ,composed of three units: -

Information Processing Unit. This unit regulates computer

storage of educational information And answers information.

,requests. .

4

Information Products Unit. tilts unit'develops information,

summaries%'revfews, and others Aroducts for the special ed-

ucation community.

Information Utilization Unit. This unit selects, develops,

and,delivers information-lthat has' Practical implication for

.5.
classroom pra, ft,ice.

,

e The Information Center ppb,lishes a quarterly journal, Exceptional

Child Education Abstracts (ECEA), which is available by subscription.

The Cent "r has mAailable a series of bibliographies on selected excep-

tional children education categories. Articles on each topic are ab-

stracted,.with short descriptions and sources of obtaining copies. A

'1
list of available bibliographies is included, n the Appendices.
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Information can be obtained by contacting:.

Other Soyrces

(44)

The Council frExceptional Children,

Suite 900
1411 South Jefferson Davis, Highway

Arlington, Va. 22202 -4
. -

The Mental Retardation Jourrial.
The American Association on Mental
5201 ConnecticutAve., N.W.
Washington, Eh C.

Deficiency

Jahn Ta Special Education B6oks

John Day b1ishing Compariy

62 West 45B Street
r New York; N.Y. 10036
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National Association of Coordinators

of State Programs,for the Mentally Retarded, Inc..

COLORADO-ALABAMA

Assistant Commissioner,for
Mental Retaidation

50? Washington Avenue
Room 208
Montgomery, AL, 36104
Tel: 205/269-7387

ALASKA

Coordinator for tiental

'Retardatioa '

Room 217, MaCKay Building.
338 Denali Street
Anchorage, ,AK, 99501

Tel: 907/279 -6684

ARIZONA

Department of Mental
Retardation

1802West Jefferson Street
Phoenix, AZ =85007
Tel: 602/271-5775

ARKANSAS

Lepartmentgof Mental
Retardation

Arkansas l'hildren'a&Colony
Conway, AR 72032

Tel: 501/329-6851

4f$

CALIFORNIA

Program Coordinator
Mental Retardation Programs
Human Relations Agency
915 Capitol Mall, Room 200
Sacramento, CA 95814

00

"N

Di'viSion of Mental,

Retardation
206 State.Ser'irices Bldg.,

Denver, CO 80203
Tel: .303/892.-3518 -

CONNECTICUT

Deputy Commissioner,of
Health 4

79. Elm Street

",Hartford, CT 06115
Tel: .203/566-2617

- DELAWARE

Committee on ,Retardation
Progrhns

Division of Mental Health
and Mental Retardation

Department .of Health and
Social Services

New Castle, DE- 19720

DISTRICT OF COLUMBIA

AssoCiate Dir. for Mental
lealth and Retardation

Health Services Admin.
- 1875-Conn. Ave., NW :

Room 822
`WashingtOn, D.C. 20009
Tel: A2/629-3447

FLORIDA

Director
Division of Retardation.
460 Larson Building
Tallahassee, FL 32304
Tel: 904Y224-9149
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GEORGIA

Assistant-Director.'
Hospital Services Branch
Dept. of Public Health
47 Trinity Avenue, S.W.

Atlanta, VA 30334

HAWAII

IlceCutive Officer
Waimano Training School

and Hospital
Pearl- City, HI 96782

42:1 Tel: ,808/4566-255

/IDAHO

Of Mental Retardation

and Child Development
Department of Health,

Statehouse
K. Boise 'ID 8:5707

',Tel) 208/384-2256
N

ILLINOIS

-,Division of Mental

Retardation Services
401 South Spring Street
Springfield, IL 62706

Tel: '217/525-7393

INDIANA

-Livision on Mental

Retardation
1315 West 1,0Lb Street
Indianapblis, IN 46202

Tel: 317/634-8401

IOWA

Bureau of Menta,l, Retardation

Lucas State Office Bldg.

Des Moines, IA 50319

Tel: 515/281-5687

(48)
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-KANSAS
f

Consultant on Mental
..jRetardation Services

ept. of Social Welfare
6th Floor
State Office Building
Topeka, KS :66612
Tel: 913/296-3473

KENTUCKY

Deputy Commissioner for
M6ntal Retardation

Box 678
Frankfort, KY 40601

f Tel: 502/564-6947

LOUISIANA
\,

Commissioner ,of Mental

Retardation
P.O. Box 44215

Baton Rouge, LA -70804

Tel:, 504/389-5191

MAINE

Bureau of Mental
Retardation

Room 400 - State House
Augusta, ME. 04330

Tel: 207/289-3161

MARYLAND

'Irogram Services

Mental Retardation
Dept. of Mental Hygiene
301 West Preston Street
Baltimore AD 21201

MASSACHUSETTS

Assistant Commissioner for
Mental Retardation

Dept. of Mental Health
190 Portland Street
Boston, MA 02114

Tel: 617/727-5610



MICHIGAN

1

Mental Retardation Specialist
Dept. of Mental Health
Bureau of Operational .

Planning
Lewis Cass Building
Lansing, MI 48926,

Tel: 517/373-1710

4

MINNESOTAI

i -Mental Retardation Program.
OffiEe

Depa'rtme,nt of Public Welfare

Centennial Office Bldg.-
Fifth Floor-

, St. Paul, MN- 55101 .

-612/221-2723

MISSISSIPPI

`,Director of Mental
Retardation Services

intetagenty Commission on
Mental Illness and Mental

Retardati9n

P.O. Box 1700

Jackson.'MS 39205

Tel: 601/354-6692

MISSOURI

Division of Mental Health

722 Jefferson Street
P.O. Box 687
Jefferson City, MO 65101

Tel: 314/635-0251

MONTANA

Boulder River School and

Hospital
Box 87
Boulder, MT 59632

Tel: 406/225-3311

NEBRASKA

Office of Mental Retardation
State Department of Public
Institutions

State Capitol Bldg.
Lincoln, NB 66509

Tel: 402/473-1514

NEVADA

Superintendent
Box 2460
Reno, NV 89505

Tel: 702/32.2-.6961

NEW HAMPSHIRE
r

Office of Oental Retardation
Department of Mental Health
New Hampshire Hospital
104 Pleasant Street-

.. Concord, NUN,' 03301

Tel: hp/225-5511
t:

NEW JERSEY
y,.

Division'of Mental 1etai'clation"
P.O. Box 1237

Trenton, N...7 08625

Tel: 609/292-3742

NEW MEXICO

Dept. of Hospitals and Institutions
Lamy Building
Santa Fe, NM 87501

Tel: 505/827-2595

NEW YORK

Deputy Commissioner for Mental
Retarddtion

44 Holland Avenue
Albany, NY 12208

Tel: 518/474-3655
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NORTH CAROLINA

Deputy Commissioner. for
Mental Retardation,

Dept. of Mental' health

P.O. Box 26327
Raleigh, NC 27603

Tel: 919/829-7011
t

NORTH DAKOTA

Mental Retardation Programs
State Department of Health
320 Avenue B East
Bismarck, ND 58501

Tel: 701/224-2395

OHIO

Division of Mental
Retardation

12th Floor
State Office Building
65 South Front Street
Columbus, OH 43215

Tel: 614/469-3813

OKLAHOMA

Director of Institutions
Social and Rehabilitative
Services

P.O. Box 25325
Oklahoma City., OK 73125

Tel: 405/521-3646

OREGON

Mental Retardation Services
Mental Health Division
2570 Center Street, N.E.

Salem, OR 97310

Tel: 503/378-2429

PENNSYLVANIA

Commissioner of Mental

Retardation
Dept. of Public Welfare
Harrisburg, PA 17120

Tel: 717/787-3700

(SO)

PUERTO RICO

Directoress
Mental Retardation Office
Fernandez Juncos Ave. #1264
'Santurce, PR 00907

.Tel: 725-7626

RHODE ISLAND

Dept, of Mental Health,
Mental .Retardation and

Hospitals
, 1 Washington Avenue

ProvidenLe, RI 02905

Tel: 401/467-3550

SOUTH CAROLINA
eto

Department of Mental
Retardation

2414 Bull Street
Columbia, SC 29201

. Tel: 803/758-3671

SOUTH DAKOTA

South Dakota Commission of
Mental Health and Mental

Retardation
116 North Euclid.
Pierre, SD 57501
Tel: 605/224-3438

TENNESSEE

Division of Mental
Retardation

300 Cordell Hull Bldg.
Nashville, TN 37219

Tel: 615/741-2526

TEXAS

Dept. of Mental Health and
Mental Retardation

Box S, Capital Station
Austin, TX 78711

Tel: 512/454-3761



UTAH

Superintendent
Utah State Training School
American Fork, UT 84003
Tel:' 801/756-6022

VERMONT

Office of Mental

,Retardation
Dept. of Mental Hearth
Montpelier, VT 05602
Tel.; '802/223-2311

VIRGINIA

'Mental Hygiene Programs
Dept. of Mental Tlygiene

and Hospitals
P.O. Box 1797
Richmo4, VA 23214
Tel: 703/770-3058

VIRGIN ISLANDS

Commissioner of Health and
Mental Retardation

Department of Health
The Virgin Islands of the

United States

WASHINGTON

Office of Handicapned
Children

P.O. Box 768
Olympia, WA 98501
Tel: 206/753.5417

WEST VIRGINIA

West Virginia Commission
on Mental Retardation

State Capitol Bldg.
Charleston, WV 25305
Tel:

WISCONSIN

Bureau of Mental
Retardation

Wisconsin Dept.4of Health
and Social Services

1 West Wilson Street
Madisqn, WI 53702
Tel: 608/266-0607

WYOMING

Wyoming State Training
School

Lander, WY 82520 -
Tel: 307/332-5302
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Tentatively Identified Handicapped

Totals for Claiborne County

Primary Secondary Totals

Physically Handicapped

Speech (articulation) 96 72 168

Stutters 7 12 19

Hearing Problem 13 11 24

Strabismus 3 10 13

Blind 10 10

Thick Lens Glasses 16 22 38

Sight 7 7

Large Print Books 26 4 30

Orthopedic 3 14 17

Epilepsy

Mongoloid 1 1

Heart Difficulty 2 2 4

Other Medical 2

Learning and Emotional
Disabilities

.Slow Learner (I.Q. 75-90) 245 245

EMR (I.Q: 50-74) 118 2 120

SMR (I.Q.,below 50) 10 2 12

Cannot Follow Simple
Directions 37 48 85

Excessively Quiet 16 55 71

Very Active 14 77 91

Needs Further Testing , 4 168 172

`Other- ' 4 4

Total Physical and
Learning Disabilities 611

YES NO
Receiving Services for' -

Handicap 129 460

Can Student Function
in Regular Classroom 243 346

i fted 24

'1 (55)



Tentatively Identified Handicapped

Totals for Union County

Primary Secondary Totals

.Physically Handicapped

Speech (articulation) 64 51 115

Stutters 19 16 35

Hearing Problem 34 13 -47

Strabismus 6 6 12

Blind 22 4 26

Thick Lens Glasses 97 39 136

Sight
Large Print Books 12 14 26

Orthopedic 30 20 50

Epilepsy 7 2 9

Mongoloid
Heart Difficulty 9 2 11

Other Medical

Learning and Emotional
Disabilities

Slow Learner (I.Q. 75-90) 121 4 125

EMR (I.Q. 50-74) 29 29

SMR (I.Q. below 50) 3 3

Cannot Follow Simple

Directions 131 13 144

Excessively Quiet 34 16 SO

Very.Active 55 25 80

Needs Further Testing 21 177 198

Other 2
,

1 3

Total Physical and
Learning Disabilities 696

YES NO

Receiving Services for

Handicap 3 689

Can Student Function
in Regular Classroom 499 161

Gifted 3

(56)
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PLEASE READ FIRST

This sheet is to be used for a project under Title III to develop a

program of services to handicapped children in ten counties in upper East

Tennessee. This special need may be of the following types: sight, speech,

hearing, orthopedic, emotional, or health type. This check sheet should be

marked only after much fact finding and thought.

1. It is necessary for the
homeroom teacher to look at the permanent

record of each child and to observe each child carefully.

2. If the child is a referral, please tell who made the referral

(brother, sister, another teacher, etc.). This is very impor-

tant because you may be the only person who has knowledge of this

child and his special need.

3. Please feel free to explain any of the check marks made on the

sheet in the place indicated below. It will prove helpful in

diagnosing the handicap.

4. It is very important that you include a specific point of refer-

ence and directions to the home of each child who might be included

in the program. Centers will be set up in a central locale. It is

important that we have accurate directions to the home of the child.

A map would be most helpful, You may want to contact the bus driver,

a friend, another teacher, or the child, if he is capabqe of giving

good directions.

S. Please indicate the type or types of examinations the child has per-

haps undergone, such as: psychological evaluation, speech, hearing,

or physical, etc.

6. This paper must go back to the contact person by

Name of Child Comments and Directions Concerning Address

I
(57)
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References Concerning Regional Exceptional Children Activities

Alabama University. S ecial Class Curriculum and Environment and Vocational
Rohabilitation of Mentally Retarded Young Adults, Final Report. Univer-
-gHT7Alabama: Alabama University, NoveMber 1964, 130 p. LED N.A.),

An evaluation of.aa research and demonstration project presents the
purposes ofthe project as.the following: to establish 11 demonstra-
tion projects for mentIlly handicapped youth in rehabilitation facili-
ties, to demonstrate the effectiveness of agency cooperation, to deve-
lop curricula, to,develop procedures for the vocational rehabilitation
counselor, to identify success and/or failure factors', and to, conduct
foilowup survey.

Appell, Melville J. Description and Analysis of an Infoimation, Referral,
and Coordination Unit. Miami Beach, Florida: Annual Meeting of The
American Association On Mental Deficiency, February 1966, S p. (ED N.A.).

Describes the establishment, operation, and failure of the Informa-
tic& Referral, and Coordination Unit (IRC) to serve retardates and
their. families. .

Fudell, Stanley E. Allelional Approach to Training and Research inthe Edu-
cation of Handicapped Children. Atlanta, Georgia: Southern Regional
Education Boa-1, December 1967, 67 p. (ED026 794.)

Descriptle., of a Handicapped Children Project established' to ascer-
tain the southern region's needs and'resources in special education
Aeacher training programs. It was intended to encourage inservice
training, to-assist in planning for cooperative use of training and
research resources, to provide information to states, and to assist in
planning student recruitment.

Gunderson, A. Norman. "Quality Education Near Home," Volta Review, V-1. 68,
November 1966% p. 665-9. (ED N.A.)

The environmental advantages of day class programs for the deaf are
presented. Regional cooperation is recommended for establishing pro-
grams' in counties of insufficient population.

Jordan, June B. (ed.). Special Education Services in Sparsely Populated
Areas: Guidelines for Researkh. Boulder, Colorado: University East
Campus, 19§6, 32 p. (ED N.A.)

Offers guidelines for conducting a'comprehensive, cooperative study
cutting across geographic areas and political and educational groups.

(61)
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'anagement Seirvices Assocites, Inc. Special Education in Texas. Austin,

Texas: the Associate cSeptember 1968, 114 p. (ED031'015.)

Proposes a programifor trainable mentally/retarded students in an

independent school district.

Maryland University. Guidelines for Administration of an Educational Program

for Physically Handicapped Children in the Dayton -Miami Valley Region,

Final Report. College Park, Maryland: the University, December 1969,

140 p. (ED037 871.)

The re port discusses an Ohio regional. program for the education of

the deaf, blind, andlphysically handicapped dealing basically, with

solutions to organizational problems.

Frar4is A. Educating Handicapped Children. Washington, D.C.: Edu-

cational Service Bureau, Inc., 1969,.90 p. (ED N.Wo)
a ,

The manual present'', varying philosdphies of education for the handi-

capped and considers the nature and ineiance of handicaps. Special

program and'services for handicapped children are described, and infor-

mation is provided concerning organizing and staffing in the operating

district and organizing for special education across district lines.

Oberman?, C. Esco, and Kurren, Oscar. Coordinating Services for Handicapped

CIAldren, a Re ort,of the National Institute on Services for Handidaseed

Children and Youth. Washington, D.C.: Council foil- Exceptional Children,

1964, 71 p. (ED018 024.)

'Describes guidelines developed by preliminary committees and refined

by conferences to treat cooperation among voluntary organiihtions, state

interdepartmental cooperation, coordinating services at the intermediate

level, comprehensive diagnostic and treatment centers, and coordination

of special education and vocational rehabilitation.

.
Pine Bluff School District No. 3. Region VII Special Education Services

Center; An Operational Proposal by the Pine Bluff School District

No. 3. Little Rock, Arkansas: the school district, 1969, 251 p.

(ED038 804.)

Proposes a special education service center to be 1&iated at a

children's clinic and to provide mobile on site services to school

districts in an eight-county area. Regional services were to include

the follcging: diagnosis and evaluation of children with poor.academic

skills; perceptual development treatment and physical, occupational,

and speech therapy; educational'and training'programs for physically

and mentally handicapped children; inservice professicinal education;

and a loan library,of special education instructional materials4

F1urther services proposed were elatluation services, a special educa-

tion training laboratory, and coordination of local and state special

education programs.
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Wisconsin State Department of Public Instruction. Guidelines for Wisconsin's

`Directors, Coordinators and Supervisors of Special. Education. Madison,

.Wisconsin: the State, 1969, 24 p. (ED036 930.)

Reviews the growth of senior level directors, coordinators, and
4uperxisors in special education in Wisconsin. he role of regional
administratars is further specified.

Young, Earl B. (ed.). Vocational Education for Handicapped Persons; Handbook

for Program Implementation. Pittsburgh, Pennsylvania: Pittsburgh Univei-

sity, August 9969, 131 p. (ED032 695.)

Considers the following: different types of handicaps; cooperation
and interagency involvement; services available from vocational rehabili-
tation; a model for a state-wide cooperative agreement; programs and ser-
vices'; and provision'of services in rural areas,
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Special Education IMC/RMC Network

National Headquarters
Don Erickson, Coordinator
Jefferson Davis Plaza
1499 Jefferson Davis--Suite 928
Arlington, VA 22202

Instructional Materials Refe'rence Center
American Printing House for the Blind
1839 Frankfort Avenue
Louisville, KY 40206

New England Materials- -

Instruction Center
Boston University
704 Commonwealth Avenue
Boston, MA 02215

Instructional Materials Center
For Special Education

University of So. Calif.
212 W. 8th Street
Los Angeles, CA 90057

Rocky Mountain Special Education
Instructional Materials Center
Colorado State College
Greeley, CO 80631

CEC Information Center on
Exceptional Children

(CEC ERIC)

The Council fot Exceptional
Children, NEA

1201 Sixteenth Street, N.W.
Washington, D.C. 20036

Southeastern Materials Center
University of South Florida
Tampa, FL 33620

Instructional Materials Center for
Handicapped Children and Youth

Office of Superintendent of Public
Instruction

726 So. College Street
Springfield, IL 62706

Instructional Materials Center
III. Center for the Visually handicapped
Springfield, Illinois

Special Education Instructional
Materials Center

University of Kansas
1115 Louisiana
Lawrence, KS 66044

University of Ky. Regional Special
1

Education Instructional Mat. Center
641 South Limestone Street
Lexington, KY 40506

USOE/MSU

Instructional Materials Center for
Handicapped Childre'n and Youth

213 Erickson Hall
Michigan State University
East Lansing, MI 48823

Special Education Instructional
Materials Center

New York State Education Department
800 North Pearl Street
Albany, NY 12204

Regional Special Education Instructiona
Materials Center

Hunter College, Box 536 x
695 Park Avenue
New York, NY 10021

Northw.ist Regional Special Education
Instructional Materials Center

University of Oregon
1612 Columbia Street
Eugene, OR '97403

Special Education Instructional
Materials Genter

University of Texas
304 West Fifteenth Street
Austin, TX 78701

Mid-Atlantic Regional Special Education
Instructional Materials Center

George Washington University
Washington, D.C. 20006

Special Educational Instructional
Materials Center

University of Wisconsin

415 West Gilman Street

Madison, WI 53706
(67)



Northeast Regional Media Center for

the Deaf
University of Massachusetts
Amherst, MA 01003

Midwest Regional Media Center
for the Deaf

University of Nebraska

Lincoln, NB 68508

(68)

Southern Regional Media Center
for the Deaf

College of Education
University of Tennessee
Knoxville, TN 39716

South . Regional Media Center for

theaf
New Mexico State University
P.O. Box 3AW
Las Cruces, NM 88001
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Exceptional Children Bibliographies Available from:
The Council for Exceptional4Children

Jefferson Plaza, Suite 900
1499 Jeffeison Davis Highway

Arlington, VA 22202
''vwoks-

,The following bibliographies have been compiled on a selective basis
from issues of Exceptional Child Education.Abstracts.as of February, 1971.
Criteria used in their selection is as follows: recency, availability,
information value, author's reputation, and classical content. Each
abstract included provides pertinent bibliographic information about the
document as well as a summary of its contents.

601. Hyperactivity - 27 Abstracts - No Index
602. Drug Therapy - 31 Abstracts - No Index
603. Autism - 47 Abstracts - No Index
604. Mongolism - 53 Abstracts - No Index
60E. Arts and Crafts - 99 Abstracts - Index
606. Preschool and Early Childhood - 67 Abstracts - Index ED 036 024
607. Homebound or Hospitalized - 43 Abstracts - Index
608. Behavior Modification - 81 Abstracts - Index ED 036 030
609. Gifted and Creativity Programs - 81 Abstracts - Index ED 036 037
610. Administration - 37 Abstracts - Index
611. Curriculum Guides - 100 Abstracts - Index
612. Physical Education & Recreation - 73 Abstracts - Index
613. Reading Methods and Problems - 57 Abstracts - Index ED 036 021
614. Multiply Handicapped - 52 Abstracts - Index
615. Learning Disabilities - Programs - 96 Abstracts - Index
616. Learning Disabilities - Research - 57 Abstracts - Index ED 036 026
617. Emotionally Disturbed - Programs - 80 Abstracts - Index ED 036 027
618. Emotionally Disturbed - Research - 66 Abstracts - Index ED 036 028
619. Visually Handicapped - Programs - 53 Abstracts - Index
620. Visually Handicapped - Research - 81 Abstracts - Index
621. Educable Mentally Handicapped - Programs - 100 Abstracts - Index

ED 036 029
622. Educable Mentally Handicapped - Research - 68 Abstracts - Index

ED 036 023
623. Regular Class Placement/Special Classes - 56 Abstracts - Index
624. Aurally Handicapped - Programs - 89 Abstracts - Index
625. Aurally Handicapped - Research 89 Abstracts - Index
626. Speech 'Handicapped - Programs - 49 Abstracts - Index
627. Speech Handicapped - Research - 100 Abstracts - Index
628. Physically Handicapped & Special Health Problems - 77 Abstracts

Index

629. Counseling and Psychotherapy - 88 Abstracts - Index ED 036 035
630. Perceptual Motor Learning - 96 Abstracts - Index
631. Parent Education (Helping bibliog.) - 92 Abstracts - Index

(71)



632. Diagnostic Teaching - 66 Abstracts - Index

633. Vocational Training - 88 Abstracts - Index ED 036 025

634. Physical Facilities - 91 Abstracts - Index

635. Professional Education - 100 Abstracts - Index

637. Instructional Materials - 44 Abstracts - Index

638. Directories of Services and Facilities - SO Abstracts - Index

ED 036 022

639. Gifted and Creativity Research - 73 Abstracts - Index

640. Trainable Mentally Handicapped - Programs - 58 Abstracts - Index

641. Trainable Mentally Handicapped - Research - 78 Abstracts - Index

642. Delinquency - 43 Abstracts - Index

643. Cerebral Palsy - 81 Abstracts - Index

644. Parent Counseling - 76 Abstracts - Index

645. Slow Learners - 83 Abstracts - Index

646. Minority Groups - 76 Abstracts - Index

647. Teacher Aides and Nonprofessional personnel - 89 Abstracts - Index

650. Disadvantaged - 97 Abstracts - Index

651. Mental Health - 66 Abstracts - Index

652. Dyslexia - 84 Abstracts - Index

653. Audiovisual Instruction - 98 Abstracts - Index

654. Programmed Instruction - 72 Abstracts - index

657. A Selected Guide to Government Agencies, et. al.

658. A Selected Guide to Public Agencies, et. al.

659. Special Education IMC/RNC Film Collection
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